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Abstract

This research highlights the importance of knowing the motivational profile for teaching
the students.

Motivation, being a psychological factor, is manifested personalized, in every individual.
Still, as any personality trait, motivation has common characteristics that appear in all who
take part in the educational act. If the personal characteristics of each individual help the
teacher in her/his efforts to motivate and encourage the students individually, the common
characteristics help her/him to motivate the whole group of students. Thus, the aim of this
study was to emphasize these common motivational characteristics in a group of students,
and to sketch out a motivational profile of the students.

The results of the research have confirmed the existence of certain common characteristics
in the motivational profiles of a group of students; these characteristics were highlighted
by the correlation between the motivation for learning, and the orientation in the teaching
activity performed in universities. The conclusions of this study converge toward the idea
that the proper use of motivation in the teaching activity helps improve the students'
academic performances.

1. Introduction

The human being, in order to obtain high performance, must learn, develop,
evolve, aim for a clear purpose, and follow pre-established plans. The human being
is predisposed to high performance, being programed to always ask questions and
look for answers, to always want something else, always something better and
more; being projected toward development by the desire to be even higher, to give
better performances, to touch the highest spheres of knowledge.

Why this need for high performance? Because this is what highlights the
person's personality traits, it is a clear element, through which the man's behavior
emphasizes his personality; it differentiates him from the others. It is how the
society catalogs the human values. Although, many times, the material values come
first, the human value remains still on top, our ability to perfect ourselves, and to
produce creations that could pass the test of time.
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The university teacher plays a crucial role in training the future specialists,
and this is influenced both by the teacher knowing the students' behavior and
personalities, and by the students knowing the teacher's behavior and personality.

The teacher has two important functions in his/her activity: to teach each
student to the best of his/her abilities, and to try to unify the students' individual
values, graduating students that are well trained from all points of view. Thus,
extrapolating the coach's functions (thought by Epuran M., Holdevici L., Tonita F.,
2008, page 285) to the teachers, one can say that they are as follows:

e the function of catharsis, used in regulating the group, for defeating the
complexes that can appear at the beginning, or during the didactic activities;

e the function of increasing, used for activating the group's possibilities, its
qualities, and putting them in the service of high performance;

e the function of direction, used for the purpose of coordinating the group in such a
manner so as the students would have a maximal motivation for learning.

Although the teacher should have only positive influences on the students,
he/she can have, unfortunately, also negative influences (manifested through
tension, demoralization, reprimand, intimidation), due to a lack of self-control
during crisis situation, extreme irritability, mistrust in the students' potential, lack
of authority during difficult moments, etc.

| think that the problem of motivation and of the motivational profile has
been studied, and especially applied, too little, in the Romanian high education
system. My belief that the students' motivation is crucial for the evolution toward
real high academic performances of the students, which is why I decided to conduct
a study on this particular problem, through which | could try to bring awareness
regarding certain aspects that may be old, from a theoretical standpoint, but are
always current, from a practical-applicative point of view.

The nature of the teaching activity and the training process faces the students
with some demanding situations, which they must deal with using their own
psycho-behavioral system. The students find themselves in a demanding situation
that raises barriers in front of their goals. In order to destroy these barriers, one
must know the four dimensions that can increase the subject's ability to overcome
obstacles (valid both for the student, and for the teacher): the characteristics of the
psychological system; the characteristics of the psychological states in the moment,
and the characteristics of the self-regulating skills.

When one is starting to know the student psychologically, one must focus on
the psychological system, on each student's personality (which is the best program
of perfectibility, of adapting your own activity) (Epuran, M., Holdevici, 1., 2001,
p.89). This psychological system comprises the sub-systems: informational,
decisional, attitudinal-motivational, somatic, functional, as well as self-organizing,
self-leading, self-criticism, self-control.

The process of training the future specialists, in order to be successful, it
must be motivated. For a teacher, the motivation is defined in terms of finding
ways through which the students could change their behavior for increasing their
academic performances. Motivation has two dimensions: intensity and direction.
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Intensity represents the students' energy and activation, the quantity of effort they
put in for achieving their goals, and the direction represents choosing a goal.

Generally, the specialists talk about extrinsic and intrinsic motivation, or
direct and indirect motivation (Epuran, M., Holdevici, ., Tonita, F., 2008, p. 143).

In the didactic process there is the danger that extrinsic motivation will
undermine intrinsic motivation, generally, the causes being:

e the activity that motivates intrinsically is diminished;

e the extrinsic reinforcements are more important for the person;

e the extrinsic reinforcements are perceived as a control of the behavior, and not
as a reflection of the quality of the performances;

e the extrinsic reinforcements are given ignoring the performance.

Motivation has not only an energizing, or activating effect on behavior, but
also it also has an effect of directing the behaviors. Hence, we can conclude that
motivation has two important segments: one energizing, and the other, vectorizing,
for orientating the behavior toward accomplishing a certain goal.

Commenting the superior academic performances that the students record
during examinations, “the teachers frequently attribute the students' success to the
high quality of teaching, their interest, effort and their home conditions. Reversely,
when students record poor performances, the teachers tend to blame the students'
poor ability to prepare themselves individually, their modest social conditions, and
the difficulty of the examination™ (Bar-Tal, D., Saxe, L., 1978). Thus, generally,
teachers tend to share the success with the students, but to blame their failure to
external causes, out of their reach.

In the process of teaching the students, an important aspect of forming and/or
maintaining the motivation for learning is the understanding of the students' needs,
because an unfulfilled need becomes a goal, and by helping the individuals reach
their goal, we get the key to their motivation. In the teaching process, the
importance of proving your competency responds to the need of feeling valuable.
Also, the desire to learn out of sheer pleasure and to be with other colleagues,
responds to the need of stimulation and association.

The teachers must take into account the fact that, for solving the aspects
mentioned in the previous paragraph, they can take the following measures
(Epuran, M., Holdevicti, 1., Tonita, F., 2008, p. 136):

¢ "adapt the difficulty of the teacher's activity to the students' abilities;

o keep the stimulating character of the teaching;

e maintain every student active, not giving him/her any time to get bored;

e help the students formulate realistic goals regarding their academic
performances.”

Motivation, being a psychological factor, is manifested personalized, in every
individual, each with personal characteristics regarding its manifestation and use.
Still, as any personality trait, motivation has common characteristics that can
appear in all who take part in the teaching process. If the personal characteristics of
each student help the teacher in her/his efforts to motivate and encourage the
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students individually, the common characteristics help her/him to motivate the
whole group of students. Thus, the aim of this study was to emphasize these
common motivational characteristics in a group of students, characteristics that can
sketch out a motivational profile of the current students.

We started from the idea that the motivational profile is used too little in the
teaching activity, this being focused more on theoretical and practical training,
without looking for the students' motivation for learning what is being taught, and
without using ways to stimulate their pleasure for learning. The motivational deficit
IS evident in the situations in which there is a failure, and the teacher, generally,
does not motivate his/her students in a differentiated way, to eliminate the real
cause of failures. Thus, the real motivations of each student must be known for the
teaching activity, appealing to them when the performances are poor.

2. Material and methods

This study started from the assumption that there are some common
characteristics in the students' individual motivational profiles, which once
emphasized, can help the teachers organize and coordinate their didactic process.
There was also an assumption that these common characteristics can be
emphasized by making the correlation between the students’ motivation for
learning and their motivational orientation.

In order to highlight the students' social motivation and motivational
orientation, the following instruments were used:

The Task and Ego Orientation in Sport Questionnaire (TEOSQ) (Duda, J.L.,
1989), through which the students' orientation in the teaching activity was
measured (task-orientated or ego-orientated). The TEOSQ comprises 7 items for
task orientation and 6 items for ego orientation, following to highlight the
importance of task over ego when it comes to success. The answers were given on
a scale from 1 to 5, in which 1 represented total agreement, and 5 total
disagreement.

The Social Motivational Orientations in Sport Scale (SMOSS) (Sage, L.D., 2006) - a
scale of motivation orientation, comprising 3 orientations: social affiliation, social status,
and social recognition.

The subjectivity of these variables was objectified through the variables of
the TEOSQ sub-scales, in order to see if there is a link between these motivational
orientations and task orientation.

By using the statistical-mathematical method, the Pearson correlation coefficient
was calculated, to establish the degree of association between the two variables.

Sixty students were questioned, from the first, second, and third year of the
undergraduate study program Physical Therapy and Special Motor Skills, using the
pencil-paper tests.

3. Results and discussions

The data recorded after applying the scales were statistically analyzed,
leading to the following results:
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For the motivational orientation scale:
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Figure 1. The students' motivational orientation scale

For the orientation questionnaire:
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Figure 2. The students' motivational orientation questionnaire

With the results from the 2 scales, together with the 5 variables taken into
consideration, using the SPSS software, the Pearson linear correlation coefficients
were calculated. The correlation between the variables presented itself as follows:

e the correlation between the motivational task orientation and the need for
affiliation was of -0.302, the significance being 0.010 (p<0.01); thus there was
emphasized a weak, but significant correlation between these variables;

e the correlation between the motivational ego orientation and the need for
affiliation was of 0.261, the significance being 0.027 (p<0.05); thus there was
emphasized a weak, but significant correlation between the variables;

e the correlation between the motivational ego orientation and the task
orientation was of -0.992, the significance being 0.000 (p<0.01); thus there
was emphasized a strong negative correlation between them, being obvious
that the students who are ego-orientated cannot be also task-orientated,;

e the correlation between the need of social status and the one of social
recognition was of 0.343, the significance being 0.003 (p<0.01); there was
emphasized a weak positive, but strongly significant correlation between
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them, the students orientated toward gaining social status feeling also the need
for social recognition.

Thus, the recorded results and the established correlations reflect the presence
of common characteristics in the motivational profiles.

The year of study, in the case of courses, the group of students, in the case of
seminars, and the subgroup, in the case of practical courses, these represent the cores
of the university didactic activity, this being organized according to the interactions
within them. The studied students' need for affiliation can be explained by the group's
homogeneity or heterogeneity. The students feel the need to be part of a group, to be
integrated in its structure. The need for affiliation being felt generally by young people,
they wish to fulfill it also by collaboration activities with colleagues and teachers, in
order to be able to integrate in their year of study, to participate in the life of a structure
organized by certain rules, to be a part of it, and to share their goals and interests with
the group. This need for affiliation can be seen also in this study, 55.55% of the
questioned students feeling this need. In this context, the teachers must accept this
motivation as being positive, and to capitalize on it by emphasizing the advantages of
collaboration, not imposing rigid group rules that would determine the students to learn
out of obligation, to become rigid members of the group, and not conscious and willing
participants in their own training.

A good example of positive exploitation of the need for affiliation is to
discover the students' aptitudes and abilities, or even the desire to learn more
regarding a particular subject. In that moment they will feel that they belong in the
group, feeling to be an integral and important part of it, the need for affiliation thus
being satisfied.

The research also highlights the fact that 87.55% of the students use, for their
learning activity, predominantly the motivational task orientation; this proves that, in this
stage of their evolution, they are willing to develop their abilities, their skills, to obtain
high academic performances, to learn how to master them for achieving success. The
fact that the students are animated by the sher pleasure to learn new things must
constitute the basis for the teacher to formulate the demands in such a way that the task
orientation that would agree with their desire to improve themselves, would make the
group work more pleasant, and the results easier to obtain.

The statistical probability of this research shows that the subjects who are ego
orientated toward self are socially motivated by their need to affiliate, their desire
to be noticed making them to learn in order to feel better, being affiliated to
something bigger. Their integration and recognition as individuals who are
significant inside the group can bring them social recognition, the tests revealing a
significant link between affiliation and social recognition. Thus, if the student is
ego-orientated, he/she shows her/his talents in the group for which he/she feels a
connection, and if these talents are recognized outside this group, he/she becomes
an important member of her/his group, a member whom the teacher can rely on.

The research also shows that there is a high probability that the individuals
who are socially motivated by their need of status to have also a deep need of social
recognition. Any student who tries to acquire a status in his/her group feels the
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need for this status to be recognized outside the group: year of study, other years of
study, the management of the institution, family, and friends. The fact that the
student wants the social recognition of his/her status is a good sign, as long as this
status is a good one, and is being obtained through academic work. From this point
of view, the teacher must be careful how he/she presents the students'
accomplishments academically, so as not to hurt their learning process. Here we
can point out the teachers who usually criticize their students in public, because
this attitude can easily lead to demotivation.

This research has highlighted the importance of knowing the motivational
profile when teaching students. The results of the research have confirmed the
existence of certain common characteristics in the motivational profiles of a group
of students, highlighted by the correlation between the motivation for learning, and
the motivational orientation.

4. Conclusions

At the end of the study and after centralizing all the results, one can say that
the initial assumption was confirmed. This statement is supported by the following
conclusions:

e In the motivational profiles of the groups of students there are common
characteristics that can be emphasized by correlating the motivation for
learning and the motivational orientation.

e Knowing the characteristics of motivation and taking them into consideration
in the didactic process does not replace the students' effort for learning, but
helps improving their performances, because:

o The correctness and promptness of solving the tasks demanded for
each discipline depends, in most part by the students' motivation for
what they are doing.

o Knowing the students' motivational profiles, as well as their
common characteristics, helps the teacher to find the most effective
strategies to determine the students engage more intensely in their
learning program.

o By correlating the variables in the scales where positive relations
were observed, groups of students who predominantly manifested
those variables can be formed, thus being easier to motivate them.

o Knowing the students’ motivational profile is useful also in the case
in which they fail, in order to know what can motivate them to
accept and fix their mistakes, and to be able to go on with the
learning process, under better conditions.

o Even in the case of success, taking the motivation into consideration
can help the students channel their enthusiasm to intensify their
preparation.

o Even though the motivational profile is a powerful psychological
characteristic, it can be also an important instrument used in training
future specialists within a university environment.
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IMPORTANTA CUNOASTERII PROFILULUI MOTIVATIONAL AL
STUDENTILOR IN ORIENTAREA ACTIVITATILOR DIDACTICE

Marza-Danild Doina’,
"Universitatea *Vasile Alecsandri” din Bacdu, Marasesti 157, 600115, Romania

Cuvinte cheie: profil motivational, studenti, optimizare performante scolare
Rezumat

Cercetarea de fata reprezinta o evidentiere a importantei cunoasterii profilului motivational
in pregitirea studentilor.

Motivatia, fiind un factor psihologic, se manifesta la fiecare individ in mod personalizat.
Totusi, ca orice latura de personalitate, si motivatia are caracteristici comune care apar la
toti participantii la actul educativ. Daca caracteristicile personale ale fiecarui individ il
ajutd pe cadrul didactic in eforturile pentru motivarea si incurajarea individuala,
caracteristicile comune 1l ajutd in eforturile pentru motivarea grupului de studenti. Astfel
ca, obiectivul acestui studiu a fost de a evidentia aceste caracteristici motivationale comune
in cadrul unui grup de studenti si de a creiona profilul motivational al studentilor.
Rezultatele cercetarii au confirmat existenta unor caracteristici comune 1in cadrul
profilurilor motivationale ale unui grup de studenti, ele fiind puse in evidentd prin
corelarea dintre motivatia pentru invitare si orientarea in activitatea de formare desfasurata
in cadrul universitatilor. Concluziile studiului converg spre ideea ca folosirea adecvata a
motivatiei in activitatea didactica ajutd la optimizarea performantelor scolare ale
studentilor.
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1. Introducere

Omul, pentru a obtine performanta, trebuie sa se instruiasca, sa se dezvolte,
sd evolueze, sa-si propuna scopuri clare si sa urmeze planuri prestabilite. Omul este
predispus performantei, este programat sd-si pund mereu intrebdri si sd caute
raspunsuri, este programat sa vrea tot timpul altceva si tot timpul ceva mai bun si
mai mult; este propulsat spre dezvoltare de orgoliul dorintei de a fi tot mai sus, de a
fi tot mai performant, de a atinge cele mai Inalte sfere ale cunoasterii.

De ce aceastd nevoie de performanta? Pentru ca este cea care ii pune omului
in valoare trasaturile lui de personalitate, este un element clar, prin care
comportamentul omului scoate la iveald personalitatea lui, il diferentiaza de ceilalti.
Astfel catalogheaza societatea valorile umane. Desi, de multe ori, valorile materiale
sunt cele care primeaza, raimane totusi In top valoarea umana, capacitatea noastra
de a ne perfecta si de a produce realizari transmisibile in viitor.

Rolul cadrului didactic universitar este crucial in formarea viitorilor
specialisti si exercitarea sa este influentata atat de cunoasterea comportamentelor si
personalitatilor studentilor, cat si de cunoasterea de catre acestia a
comportamentului si personalitatii cadrului didactic.

Cadrul didactic are doua functii importante in activitatea sa: aceea de-a
pregati cat mai bine fiecare student si aceea de a Incerca sa unifice valorile
individuale ale studentilor si sd dea pe piatd promotii de absolventi cat mai bine
pregatiti din toate punctele de vedere. Astfel, extrapoland functiile antrenorului
(considerate de Epuran M., Holdevici L., Tonita F., 2008, pag. 285), la cadrele
didactice, putem considera ca acestea sunt:

e functia de catharsis, folosita in reglarea grupului pentru invingerea
complexelor ce pot aparea la inceputul sau in timpul desfasurarii activitatilor
didactice;
declansarea calitatilor si punerea lor in slujba performantei;

e functia de dirijare, folosita in scopul coordonarii in asa maniera a grupului
incat sa se obtind o motivatie maxima pentru formare.

Desi cadrul didactic ar trebui sa aibd doar influente pozitive asupra
studentilor, din pacate, el poate avea si influente negative (manifestate prin
tensionare, demoralizare, reprimare, intimidare), datorate lipsei stapanirii de sine in
situatii limita, nervozitatii extreme, neincrederii in potentialele studentilor, lipsei
autoritatii Tn momente dificile etc.

Consider ca problema motivatiei si a profilului motivational este prea putin
studiata si, mai ales, aplicata in sistemul universitar romanesc. Convingerea mea ca
motivatia studentilor este cruciald pentru evolutia spre performante scolare reale ale
studentilor, motiv pentru care mi-am propus sd realizez un studiu asupra acestei
probleme, prin care sd incerc readucerea in atentie a unor aspecte poate vechi la
nivel teoretic, dar mereu de actualitate din punct de vedere practic-aplicativ.

Natura activitatii didactice si a procesului de formare il pune pe student in
fata unor situatii solicitante carora trebuie sa le faca fatd uzand de propriul lor
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sistem psihocomportamental. Subiectul solicitat (studentul) se afld astfel intr-o0
situatie solicitantd care ridicd bariere in calea atingerii scopurilor. Pentru
inlaturarea acestor bariere se cere cunoasterea celor patru dimensiuni care ii pot
potenta subiectului capacitatea de a invinge obstacolele (cu referire atat la student,
cat si la cadrul didactic): caracteristicile sistemului psihic, caracteristicile
procesului de pregatire; caracteristicile starilor psihice de moment si caracteristicile
deprinderilor de autoreglare.

Cunoasterea psihologicd a studentului trebuie sa se orienteze asupra
sistemului psihic, a personalitatii fiecaruia (care reprezintd cel mai sigur program
de perfectibilitate, de adaptare a propriei activitati) (Epuran, M., Holdevici, 1.,
2001, pag.89). Acest sistem psihic cuprinde subsistemele informational, decizional,
atitudinal-motivational, somatic, functional precum §i autoorganizarea,
autoconducerea, autocritica, stapanirea, controlul.

Procesul de formare a viitorilor specialisti, pentru a avea succes, trebuie sa
fie motivat. Pentru un cadru didactic, motivatia se defineste in termenii gasirii de
modalitati prin care studentii sa-si schimbe comportamentul in sensul maririi
randamentului in invatare. Motivatia merge pe doud dimensiuni: intensitatea si
directia. Intensitatea reprezintd energia si activarea studentului, cantitatea de efort
pe care o depune pentru obtinerea rezultatelor scontate, iar directia presupune
alegerea unui scop.

In general, se vorbeste despre motivatie extrinseci si intrinseca sau motivatie
directa si indirecta (Epuran, M., Holdevici, 1., Tonita, F., 2008, pag. 143).

In procesul didactic existi pericolul ca motivatia extrinsecd si submineze
motivatia intrinsecd, in general, cauzele fiind urmatoarele:

e activitatea care motiveaza intrinsec este diminuata;

e intaririle extrinseci sunt mai importante pentru persoana;

e intdririle extrinseci sunt percepute ca un control al comportamentului si nu ca
o reflectare a calitatii prestatiilor;

e intaririle extrinseci sunt date fard sa se tina seama de performanta.

Motivatia are nu numai un caracter energizator ori activator asupra
comportamentului, ci totodata si unul de directionare al comportamentelor. Astfel,
putem conchide cda motivatia dispune de doua segmente importante: unul de
energizare, iar celdlalt vectorizant, de orientare a comportamentului spre realizarea
unui anumit scop.

Comentand performantele superioare pe care le obtin studentii la formele de
verificare, "profesorii atribuie frecvent succesul studentilor prestatiei si calitatii
predarii, interesului, efortului si conditiilor de acasa ale acestora. In schimb, cand
studentii au performante slabe, profesorii tind sa dea vina pe: capacitatea scazuta a
studentilor de a se pregati individual; conditiile sociale modeste; dificultatea
verificarii" (Bar-Tal, D., Saxe, L., 1978). Astfel, in general, profesorii tind sa-si
imparta succesul cu studentii, dar sa dea vina esecului pe cauze externe, ce nu tin de ei.

In procesul de pregitire al studentilor, un aspect important al formarii si/sau
mentinerii motivatiei pentru invatare este intelegerea nevoilor studentilor, deoarece
o nevoie neimplinita devine un scop si ajutand persoana sa-si indeplineasca scopul,
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obtinem cheia spre motivatia lui. In procesul didactic, primordialitatea demonstrarii
competentei, raspunde nevoii de a se simfi valoros. Deasemenea, dorinta de a
invata din placere si de a fi impreuna cu alti colegi, raspunde nevoii de stimulare si
asociere.

Cadrul didactic trebuie sa tind cont de faptul ca, pentru rezolvarea aspectelor
subliniate in parafraful anterior, se poate actiona dupa cum urmeaza (Epuran, M.,
Holdevici, 1., Tonita, F., 2008, pag. 136):

e "adaptarea dificultatii activitatilor didactice la capacitatile studentilor;

e pastrarea caracterului stimulativ al activitatilor didactice;

e menfinerea activa a fiecarui student, neacordandu-i ragaz pentru a se plictisi;
e ajutarea studentilor pentru a-si formula scopuri realiste de performanta”;

Motivatia, fiind un factor psihologic, se manifesta la fiecare persoana in mod
personalizat, fiecare avand caracteristici personale ale manifestarii si utilizarii
acesteia. Totusi, ca orice latura de personalitate si motivatia are caracteristici
comune, care pot sd apard la toti participantii la procesul didactic. Daca
caracteristicile personale ale fiecarui student il ajutd pe cadrul didactic pentru
gasirea strategiilor de motivare si Incurajare individuald, caracteristicile comune il
ajutd pentru motivarea grupului de studenti per ansamblul sau. Astfel ca, scopul
acestui studiu a fost acela de a evidentia aceste caracteristici motivationale comune
in cadrul unor grupuri de studenti, caracteristici care pot creiona profilul
motivational al studentilor actuali.

Am pornit de la ideea cd profilul motivational este prea putin utilizat in
activitatea didactica, aceasta axandu-se mai mult pe pregatirea teoretica si practica,
fara a se cduta motivatia studentului pentru insusirea disciplinelor predate si fard a
folosi modalitati care sa-i stimuleze placerea pentru invatare. Deficitul motivational
apare evident in situatiile in care se inregistreaza un esec, iar cadrul didactic, n
general, nu motiveaza diferentiat studentii, pentru a elimina cauza reald a
esecurilor. Se cere, astfel, cunoasterea motivatiilor reale ale fiecarui student pentru
activitatea de formare si apelarea la acestea atunci cand performantele scad.

2. Material si metode

In studiul efectuat s-a pornit de la presupunerea ci existd unele caracteristici
comune in cadrul profilurilor motivationale individuale ale studentilor care,
evidentiate, pot ajuta cadrul didactic in organizarea si coordonarea procesului
didactic. De asemenea, s-a presupus ca aceste caracteristici comune pot fi
evidentiate realizand corelatia dintre motivatia pentru invatare a studentilor si
orientarea motivationala a acestora.

Pentru evidentierea motivatiei sociale si a orientdrii motivationale a
studentilor s-au folosit urmatoarele instrumente:

Chestionarul TEOSQ (Duda, J.L., 1989), prin care s-a evidentiat orientarea
studentilor in activitatea didactica (spre sarcina sau spre sine). Scala de orientare
TEOSQ cuprinde 7 itemi pentru orientarea spre sarcind si 6 itemi pentru orientarea
spre sine si urmareste evidentierea importantei sarcinii 1n fata sinelui atunci cand
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este vorba despre succes. Raspunsurile s-au dat pe o scald de 1 la 5, in care 1 a
reprezentat total de acord si 5 a reprezentat total dezacord.

Scala SMOSS (Sage, L.D., 2006) este o scala de orientare a motivatiei si
cuprinde 3 orientari: afilierea sociala, statutul social si recunoasterea sociala.

Subiectivitatea acestor variabile a fost obiectivizatd prin variabilele
subscalelor TEOSQ, pentru a vedea dacad existd o legaturd intre aceste orientari
motivationale si orientarea spre sarcind.

Folosind metoda statistico-matematica, s-a calculat coeficientul de corelatie
Pearson, pentru a stabili gradul de asociere intre doud variabile.

Au fost chestionati 60 de studenti, din anii I, II si III ai programului de studiu
Kinetoterapie si motricitate speciala, cu ajutorul probelor creion-hartie.

3. Rezultate si discutii
Datele obtinute in urma aplicarii scalelor au fost prelucrate statistic si au dus

la urmatoarele rezultate:

Pentru scala de orientare motivationala:

Nevoia de
statut socia
3,9%

Figura nr. 1. Scala de orientare motivationald a studentilor

Pentru chestionarul de orientare:

Orientare Orientare

echilibrata

Figura nr. 2. Chestionarul orientdrii motivationale la studenti
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Avand rezultatele celor 2 scale, impreuna cu cele 5 variabile care s-au luat in
considerare si utilizand aplicatia SPSS, s-au calculat coeficientii de corelatie liniara
Pearson. Corelatia dintre variabile s-a prezentat astfel:

e corelatia dintre orientarea motivationald spre sarcind si nevoia de afiliere a
fost de -0,302, semnificatia fiind 0,010 (p<0,01); astfel s-a evidentiat o
corelatie slaba, dar semnificativa intre aceste variabile;

e corelatia dintre orientarea motivationald spre sine si nevoia de afiliere a fost de
0,261, semnificatia fiind 0,027 (p<0,05); astfel s-a evidentiat o corelatie slaba,
dar semnificativa intre variabile;

e corelatia dintre orientarea motivationala spre sine si cea spre sarcina a fost de -
0,992, semnificatia fiind 0,000 (p<0,01); s-a evidentiat astfel o puternica
corelatie negativa intre ele, fiind evident cad studentii care sunt orientati spre
sine nu pot fi orientati si spre sarcina;

e corelatia dintre nevoia de statut social si cea de recunoastere sociala a fost de
0,343, semnificatia fiind 0,003 (p<0,01); s-a evidentiat o corelatie pozitiva
slabd intre ele, dar puternic semnificativa, studentii orientati spre castigarea
statutului social simtind si nevoia recunoasterii sociale.

Astfel, rezultatele obtinute si corelatiile stabilite reflectd prezenta
caracteristicilor comune in cadrul profilurilor motivationale.

Anul de studiu, in cazul cursurilor, grupa de studenti, in cazul seminariilor si
subgrupa, in cazul lucrarilor practice, sunt nucleele activitatii didactice universitare,
in functie de interactiunile din cadrul lor organizandu-se activitatea de pregatire.
Nevoia de afiliere a studentilor cupringi in cercetare poate fi raportatd la
omogenitatea sau eterogenitatea grupului. Studentii simt nevoia sd apartina
grupului, sa se integreze in structura sa. Nevoia de afiliere fiind resimtita la mod
general de tineri, ei doresc sd si-o concretizeze inclusiv in activitati de colaborare
cu colegii si cadrele didactice, pentru a se putea integra in cadrul anului de studiu,
sd participe la viata unei structuri organizate dupd anumite reguli, sd fie parte
componentd a acesteia si sa-si impartaseasca obiectivele si interesele grupului.
Aceasta nevoie de afiliere reiese si din studiul efectuat, 55,55% dintre studentii
chestionati resimtind aceastd nevoie. In acest context, cadrele didactice trebuie si
accepte aceastd motivatie ca fiind una pozitiva si sa o valorifice prin a scoate in
evidentd avantajele colaborarii, s& nu impuna constrangeri sau reguli de grup
rigide, care sd-i determine pe studenti sa invete din obligatie, sd devind membri
rigizi ai grupului §i nu participanti constienti si voluntari la propria lor formare.

Un exemplu bun de exploatare pozitivd a nevoii de afiliere este de a
descoperi la student aptitudinile si abilitatile, sau chiar dorinta de a invata mai mult
la o anumita disciplind. Astfel, el va simti ca acolo este locul lui in grup si se va
sim{i o parte integrantd si importanta a sa, nevoia de afiliere fiindu-i astfel
satisfacuta.

De asemenea, cercetarea scoate in evidentd cd un procent de 87,55% dintre
studenti folosesc, pentru activitatea de 1invatare, orientarea motivationala
predominant spre sarcind; acest lucru demonstreaza ca, in aceasta etapa a evolutiei
lor, sunt dornici sa-si dezvolte abilitatile, deprinderile, capacitatile, pentru a obtine
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performante, pentru a invata cum sa le stipaneasca in vederea obtinerii succesului.
Faptul ca studentii sunt animati de placerea de a invata lucruri noi trebuie sa
constituie baza de plecare pentru formularea cerintelor de catre cadrul didactic, In
asa fel incat, orientarea spre o sarcina care concorda cu dorinta lor de
autodezvoltare, sa faca munca in grup mai placutd, iar rezultatele bune mai usor de
obtinut.

Probabilitatea statisticd a cercetarii aratd ca subiectii orientafi motivational spre
sine sunt motivati din punct de vedere social de nevoia de afiliere, dorinta lor de a fi pe
prim plan fiacandu-i sd Invete pentru a se simti bine ca fiind afiliati la ceva cu scala
mare de raspandire. De asemenea, integrarea si recunoasterea lor ca indivizi
semnificativi in cadrul grupului, le poate aduce o adeviaratd recunoastere sociald,
testele relevand o legatura semnificativa intre afilierea si recunoasterea sociala. Astfel
cd, dacad studentul orientat spre sine isi etaleaza talentele in grupul de care se simte
legat si ajunge sd 1 se recunoasca talentele si In afara acestuia, atunci el devine un
membru important al grupului, pe care cadrul didactic se poate baza.

Cercetarea mai releva faptul ca existd o probabilitate mare ca indivizii
motivati social prin nevoia de statut, s aiba si o nevoie pregnantd de recunoastere
sociald. Orice student care urmdreste dobandirea unui statut in grupa sa, simte
nevoia ca acest statut sa fie recunoscut si de catre cei din afara grupei: anul de
studiu, ceilalti ani de studii, conducerea institutiei, familie, prieteni. Faptul ca
studentul 1si doreste recunoasterea sociala a statutului, este un lucru bun, atata timp
cat statutul lui este unul bun si este obtinut prin munca depusd 1n activitatea de
formare. Din acest punct de vedere, cadrul didactic trebuie sa aiba grija cum
prezinta in mediul universitar realizarile studentului, pentru a nu-i afecta procesul
de pregatire. Aici se poate trage un puternic semnal de alarma la cadrele didactice
care obignuiesc sa-si critice studentii in public, deoarece aceasta atitudine conduce
usor la demotivare.

Cercetarea a evidentiat importanta cunoasterii profilului motivational n
pregdtirea studentilor. Rezultatele cercetarii au confirmat existenta unor
caracteristici comune in cadrul profilurilor motivationale ale unui grup de studenti,
puse in evidentd prin corelarea dintre motivatia pentru Invatare si orientarea
motivationala.

4. Concluzii

Ca urmare a finalizarii cercetarii efectuate si a centralizarii rezultatelor
obtinute, se poate afirma faptul ca presupunerea de la care s-a pornit in studiul
efectuat s-a confirmat. Aceasta afirmatie este sustinuta de urmatoarele concluzii:

e In cadrul profilurilor motivationale ale grupurilor de studenti existi
caracteristici comune, care pot fi puse in evidentd prin corelarea motivatiei
pentru invatare si orientarea motivationala.

e Cunoasterea caracteristicilor motivatiei si luarea in considerare a acestora in
procesul didactic, nu inlocuieste efortul de invatare al studentilor, dar ajuta la
optimizarea performantei, deoarece:
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o Corectitudinea si promptitudinea indeplinirii cerintelor stabilite
pentru fiecare disciplind depind, la studenti, in mare parte, de
motivatia lor pentru ceea ce fac.

o Cunoasterea profilurilor motivationale ale studentilor de catre cadrul
didactic, precum si cunoasterea caracteristicilor comune ale
acestora, 1l ajutd pe cadrul didactic sa gaseasca strategiile cele mai
eficiente de a-i determina pe studenti sa se angajeze mai intens in
programul de pregatire.

o Coreland variabilele din scalele intre care s-au depistat relatii
pozitive, se pot forma grupe de studenti care au manifestat
predominante acele variabile, motivarea acestora realizdndu-se mai
usor astfel.

o Cunoasterea profilului motivational al studentilor este utila si in
cazul in care ei gresesc, pentru a sti ce anume 1i poate motiva sa-si
accepte si sa-si repare greselile si pentru a putea continua, in conditii
mai bune, procesul de pregatire.

o Chiar si in cazul succeselor, luarea in considerare a motivatiei il
poate ajuta pe student sd-si canalizeze entuziasmul in intensificarea
pregatirii.

o Chiar daca profilul motivational este o puternica caracteristica
psihologica, el poate fi si un important instrument folosit In
pregatirea viitorilor specialisti, Tn mediul universitar.
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