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Abstract

The present paper is making a study regarding rifleence and forming conditions of
psychomotric aptitudes to what rhythm is conceriitythm represents a specific form of
organizing and perceiving phenomena, assuring thie rdisciplined execution of certain
movements, the better coordination of exercisestti®g from the sense of rhythm, the
elements of motric coordination, correlated wita #ural and visual ones, must be based on
an optimal projection, both analytical and globatroducing music has determined an
improvement of the aural and visual memory as asllan improvement of the complex
coordinative capacity, the grades obtained beinte qelevant. Besides the importance of
introducing music, the comparative results obtaimgdtudents on whom the study has been
undergone, shows the efficiency of rhythm developmeith beneficial results on the
manifestation level of psychomotric aptitudes.

1. Introduction

The entire universe is ancillary to rhythm and hamgn The specific
organization capacity of certain rhythmical struetuihas always been grasped by
human perception, which has determined the adogtichythm as an expression
for the need of order within the created structuséshuman intelligence. The
existence of rhythmical phenomena in nature isctliydied to the human body, the
latter being a complex and integrated system witthie natural and social
environment (S. Hayward, 1999). Rhythm, as an eténoé temporality, is a
fundamental physiological phenomenon expressedigfwdhe processes that take
place at a cellular level, the cell being the hegudleprs of rhythmical activity, such
an idea being expressed by different authors: MnI{1986), F. Schneider (2002)
and others.

Thus in our day to day activity we distinguish $glaperceptions, temporal
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perceptions and movement perceptions.

Spatial perceptions ensure the environment orientand refer to perception of
size, form, volume and depth of objects; they asbked based on the collaboration of
several analyzers. Temporal perceptions are doniagdone’s lifetime, based on
experience and nervous process mechanisms; tirnepten is absolutely necessary;
we are talking about rhythm, tempo and length ie.

Allport G. (1981) was the one who introduced théioroof “analyzer” and
determined a change in approaching and interpregugophysiologic mechanisms
to what sensory processes are concerned. Sensatibperception represent the
result of a unitary activity of the entire analyzArdecisive role in accomplishing
sensations and temporal perceptions is played éyathal analyzer which is an
intelligent mechanism in which one realizes logicglerations of comparison,
classification, choice, correlation and combinatidhe human ear has the ability to
discriminate and the ability to associate differemiotional effects that is the
vibrations with a periodic character and the onéhl @& non periodic character (C.
Voice, 1978). One considers that every person wittormal physiologic hearing
within an activity of perception and execution tbaw different melodic entities are
concerned comes to elaborate a satisfying melaghdiig (M. Golu, 1978).

Zlate M. (1999) states that: “rhythm is of a motnature” and forms the
following conclusions, based on the effectuateceeiepces:

1. Rhythm perception comprises movement reactionsagb@ motric and

aural process.

2. The movement reactions are not conscious.

3. The subject lives the rhythm when it plays alond acts together with it.

4. Living the accent is accompanied by stronger movemeactions.

Movement perceptions include both spatial and tealpelements; the
analysis of movement sends us to reporting spsitiak to temporal sizes; they are
expressed through the exterior movement perceptiothe body and through
movement perception of one’s own body (M. Epuran,Hérgidan, 1999). In
synthesis, movements are tied to the psychic argdyirentirely the individual’s
personality, whereas the psychic is tied to the enments that condition its
development, thus making the movement to appearform of reasoning that is
being in the same time the result of psychologitatesses and a modeling factor
of the latter (A. Albu, C. Albu, 1999).

Hence, the expression of maturity and integrationwhat motric and
psychological functions are concerned, to the elietpvel the individual's good
functional integration within the environment, iBet psychomotricity. It is a
function that expresses the complex relationshipd the inter dependencies
between motric acts and psychological activity drghidan, 2000).

The elements of psychomotricity are valuable wheimdp integrated in an
adapted unitary motric behavior adaptable in tlreesame to the different changed
situations. Leading one’s body presumes the existef a background filled with
gualities structured by practice and adapted toha@sms of anticipation and
control.
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In conclusion, we highlight the idea that rhythmpresents a specific form of
organizing and perceiving phenomena, assuring & rdmciplined execution of
movements and a better coordination of exercises.

Whether at a preschool age or at a school agepdiiehomotric education
represents a self education through one’s own loaghable to bias the harmonious
development of different aspects of personalityvels as the autonomy and one’s self
realization after educative intentions and stageguate to the child’s age and needs and
within three relational situations: with oneselfthathe object world and with the adult
world. The psychomotric education is identified Ipyoper pedagogical means
(movement, body language, drawing, music, gamgshpsdrama, etc.) to be included
within the methods of active pedagogy.

2. Material and methods

The research’s hypothesi®ne has assumed that by using the specific means
and methods for educating the rhythm of motric vétedis in students within
physical education classes, systematically andirmaingly, we shall obtain an
increase in the manifestation level of the psychmimaptitudes.

For doing this research 12 pupils (girls) from & grade, human profile have
been selected. The obtained data have been s#diiystirranged and we have presented
them in graphics. Based on the results differentlasions and propositions have been
expressed. The activity with the girl group hasnbeeganized and has been done
according to the proposed means and methods, oduaing in every hour the first
three links, the musical background and 15 minoftegrobics.

At the end of the experimental activity the effettd tests have been
reproduced, the results being recorded and statiistiarranged following the
arithmetic mean, the variability coefficient ane ttandard aberration.

Research method$he researched parameters have lleemusical hearinghe
aural and visual memorgndthe sensorial and motric coordination

1. The level ofthe musical hearingpas been determined by appreciating and
distinguishing sounds, the latter being selectethempiano’s keyboard, from one up to
three notes. Appreciating the development levehefrhythmic sense has been done
based on drumming certain proposed rhythmical teeo@mposed of two acts, in the
4/4 musical measurement, in a certain tempo. Tytmiic drawing has been identical
to all pupils. Proving the theme has been done oné/time. The rhythmic drawing
has been graded with 10 points, a point for eacimdothe latter being put in a
determined rhythmic organization, the lack of ansbor the wrong execution of a
theme determining the loss of a point.

2. The development level dhe aural and visual memotyas been done
with the help of a trial though which one emphaditee celerity of memorization,
the containment of things memorized, the precisibrthe reproduction and the
expedition of the reenactments. The trial comprisemparts. The first consisted of
20 words that designated objects, phenomena, sthtesd, etc. the words had to
be read and memorized during 2 minutes. Then, cmd to draw out the
memorized words. The second part consisted oftangle in half. In the superior
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part there were several geometrical figures that twabe read and memorized
during 2 minutes. Then, covering the superior parte had to draw out the
memorized figures.

3. The level of complex coordinatio®ne has devised a structure of 32
measurements, though which one has valued botleahmgplex coordination and
the execution rhythm of the mentioned structuree Hiter is based on imitating
certain movements executed by the professor duhegaerobics program. This
structure has been assimilated and then evaluatsg@dbon the movement
continence and the equity of their execution.

Table 1 Table with the grades obtained by the subjectheariusical hearing, aural and
visual memory and complex coordination tests dhtesting

OBTAINED GRADES
Initial testing
Nr. crt. Subjects T1 T2 T3 average
1 B.F. 6 7 7 6,66
2 C.M. 7 8 6 7
3 G-U. 8 8 5 7
4 F.T. 6 6 6 6
5 M.A. 8 7 7 7,33
6 E.B. 7 6 8 7
7 B.M. 8 7 6 7
8 R.M. 7 8 6 7
9 N.G. 8 8 8 8
10 M.D. 6 6 8 6,66
11 S.D. 7 8 5 6,66
12. V.C. 6 5 6 5,66
Arithmetic mean 7 7 6,5 6,83
Standard abberation 0,18 0,18 0,19
Variahility coefficient 2,57 2,57 2,92
Statistical results of the musical hearing, aural and
visual memory and complex coordination tests
- initial testing -
m Arithmetic mean O Standard abberation m Variability coefficient

Figure1 Statistical dynamics parameters
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Table 2 Table with the grades obtained by the subjectheéartusical hearing, aural and
visual memory and complex coordination tests -Fiaating-

OBTAINED GRADES
Initial testing
Nr. crt. Subjects T1 T2 T3 average
1 B.F. 8 10 9 9
2 C.M. 9 10 7 8,66
3 G-U. 8 8 6 7,33
4 F.T. 8 8 8 8
5 M.A. 10 10 9 9,66
6 E.B. 9 8 10 9
7 B.M. 9 10 7 8,66
8 R.M. 10 10 7 9
9 N.G. 10 10 10 10
10 M.D. 8 8 10 9,33
11 S.D. 9 10 6 7
12. V.C. 9 7 8 8
Arithmetic mean 8,92 9,08 8,08 8,64
Standard abberation 0,11 0,11 | 0,14
Variability coefficient 1,23 1,21 1,73

Statistical results of the musical hearing, aural and
visual memory and complex coordination tests
- final testing -

9,08

8,92

T T T
o 2 4

6

8

10

m Arithmetic mean O Standard abberation m VVariability coefficient

Figure 2. Statistical dynamics parameters

After collecting the data, the latter has beenoihiiced in a table that has
allowed the presentation of the subject resultsisTbne can see the index numbers
and the recorded differences between the two tgstor the investigated sample in

the three tests.

The results obtained in points have been transfdrmevalue classes (very
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good, good, medium, mediocre, and weak) to whichdgs were given, thus
making possible the statistic arrangement.

The results show a difference between the twongstiThey are much better
both to what hearing, aural and visual memory aochpiex coordination are
concerned.

Hence, we can observe that the subject V.C. hasidigest progress, form 6, 66
at the initial testing to 9, 33 at the final tegtimThe subject V.C. also manages to
improve her results at the three tests, havinggress from 5, 66 to 8.

Better hearing, aural and visual memory and complexdination qualities
are emphasized.

The lowest values of certain subjects are dueddaht that a state of fatigue
has been installed quite rapidly, mostly causeaxigrnal disturbing factors that
have a strong influence.

The direct observation of the way in which one apphes and solves
situations, as well as the psychomotric tests magde possible an appreciation of
certain affective and motivational characteristi¢bus, the investigated sample
presented a better adaptability to the final tgstin

On the other hand, within the investigated group,nsticed that the subjects
with a certain inhibition for more difficult testsardly manage to focus their
attention and memory, accumulating a lower score.

After calculating the variability coefficient thaheasures the degree of the
collective’s uniformity, we noticed that the vanidly coefficient, at the final
testing, proved a better variability and a biggafarmity at the same time.

After effectuating the final testings, one couldnmare the obtained results to
the experimental tests, the obtained values byutaing the subjects’ averages
showing an increase in the general average ofrestigated group, from 6, 86
(initial testing) to 8, 64 (final testing), the flifence being of 1, 81 to the general
average.

From analyzing all the data we noticed that theuewlof the researched
parameters and the performances at the threeh@atsimproved, though there are
no significant and powerful links between them.

The increase of the expressed values by calcukidtmetic means proves
that the pupil’'s motric activity can be improvedidahis/her rhythm can be
influenced to what skills and motric aptitudes emacerned.

4. Conclusions

The motric activity is integrated in the didactmngplex activity together with
the communicative, projective, creative, constugtiGnostic and organizatorial
activity. The results of the research have proveel mecessity of a thorough
analysis to what this activity is concerned, furthere to what the temporal
characteristics are concerned that is rhythm amgdoe

Moreover, one must notice the necessity of a comgberdination within the
motric activity, its components being testing ir oesearch, the results expressing
a significant value growth.
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The increased results are due to introducing miuseekground, aerobics and
due to elaborating a specific method of the aesolactivities done for the
experimental group. The program consisted of spegyimnastics and athletic means.
Furthermore, the used means had a different rhgtdrsiructure and their dosage has
been done according to the approached theme aadtygssons.

Introducing a musical background has determinedngprovement of the
coordinative ability, the obtained grades to therdmation complex being quite
relevant.

The comparison of the initial and final testing fbe 12" grade pupils proves
the efficiency of the methodical elaborations relgeg rhythm forming through
specific means of different sporting disciplineshaa transfer character.

Rhythm forming within the motric activity is a prein that must be dealt
with even from a primary age, to be improved laterthrough a future activity. It
is a problem with large hereditary implications ah& ones who have such a
problem supply it by resorting to initiative or egitive methods of such kind.

For the professor’'s motric and didactic activitydsepleasant and as efficient
as possible one recommends introducing musicaldgsaakd that can level the
problem of rhythm education to what pupils are @ned.

We think it is necessary to utilize the musical kgaound during the entire
classes that is using certain apparatuses thatrgamt tempo and rhythm even to
the portative objects.
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Cuvinte cheie: ritm, aptitudini psihomotrice
Rezumat

Lucrarea de f@ face un studiu privind influga si condtiile de formare a deprinderilor
psihomotrice sub aspectul ritmului. Ritmul reprézio forma specifiéi de organizarai
percepere a fenomenelor, asigurand executareaistiplohati a micarilor, coordonarea
mai burd a prtilor exerctiilor. Pornind de la sinul ritmului, elementele coordéani
motrice, corelate cu cea auditiyi vizuala, trebuie & se bazeze pe o proiectare ogtimtat
analitica cat si globak. Introducerea fondului muzical a determinat o Tndvitire a
memoriei auditive, vizuale precum si a capatitle coordonare complexe, notelgiobte
la fiind relevante. In afar de importara introducerii fondului muzical, compararea
rezultatelor obnute de elevi, asupraamra a fost indreptat studiul, refe\eficiena
dezvoltrii ritmului cu influente benefice asupra nivelului manif@sgt aptitudinilor
psihomotrice

1. Introducere

Universul intreg este subordonat armousiaiitmului. Capacitatea de organizare
specifi@ a unor structuri ritmice a fost intotdeauna sé&s@ percefa umar, ceea ce a
determinat adoptarea ritmului, ca expresie a neleoordine in cadrul structurilor create
de inteligeta uma#. Existena fenomenelor ritmice in natuse #sfrange direcki
asupra corpului omenesc, acesta fiind un sistenplesnintegrat in mediu natursi
social (S.Hayward, 1999). Ritmul, ca element al peralititi, este un fenomen
fiziologic fundamental, exprimat prin proceseleseepetrec de la nivel celular, celula
fiind sediul activittii ritmice, idee exprimat de autorii: M.Ifrim (1986), F.Schneider
(2002)si altii.

Astfel Tn activitatea noagir distingem: perceple spaiale, percepile
temporale, percej miscarilor.

Percepgiile spaiale, asigui orientarea in mediyi se refei la: percepa
marimii, formei, volumului si profunzimii obiectelor; se realizeazpe baza
colabodrii mai multor analizatori.

Percegiile temporale, se realizeazpe parcursul vid, sub influena
experienei, pe baza mecanismelor proceselor nervoase; perdampului este
absolut necesarvorbim de perceaa ritmului, tempo-uluki a duratei.

Allport G (1981), a fost cel care a introdustinnea de ,analizatorsi a
determinat o schimbare in abordagemterpretarea mecanismelor neurofiziologice
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ale proceselor senzoriale. Sefiaasi percepia reprezini rezultatul activittii
unitare a intregului analizator. Un rol Bdtor in realizarea senabor si a
percepiilor temporale il are analizatorul auditiv, cargteeun mecanism inteligent
in cadrul @ruia se realizedzoperaii logice de comparare, clasificare, alegere ,
corelaresi combinare. Auzul uman dispune de capacitatea disaiminasi de a
asocia cu efecte emonale distincte, vibndle cu caracter periodigi cele cu
caracter aperiodic ( C.Voica, 1978). Se congider orice persoanh cu auz
fiziologic normal in cadrul unei activii de perceperai executare a diferitelor
entitati melodice ajungesssi elaboreze un auz melodic saisitor(M.Golu, 1978).

Zlate,M.(1999) afirm ca: “ritmul este de natdr motrica” si formuleaz
urmatoarele concluzii, in urma experimentelor efectuate

1. Perceperea ritmului cuprinde rgiate micare, fiind un proces audityymotric.

2. Readile de micare nu sunt catiente.

3. Subiectul ttieste ritmul cand il acompaniasau agoneaz impreurd cu el.

4. Trairea accentului este inga de reagi mai puternice de rgcare.

Percegia miscarilor, include atat elementele ei sigde catsi pe cele
temporale; analiza ngarilor ne duce la raportarea anmilor spgiale la cele
temporale; se expriin prin: percepa miscarilor exterioare corpuluisi prin
percepia miscarilor propriului corp ( M.Epuran, V.Horgidan,1998). sintez,
miscarile sunt strans legate de psihic implica in totalitate personalitatea
individului iar psihicul este strans legat de sairile care 1i condioneaz
dezvoltarea, astfel guarea apare ca o foinde gandire, adiceste in acetatimp,
rezultatul proceselor psihice, dgir un factor de modelare a acestora (A.Albu,
C.Albu, 1999).

Astfel, expresia maturizii si integrarii functiilor motrice si psihice la nivelul
pretins de integrarea fumonak burmd a individului Tn ambiati, este
psihomotricitatea. Ea este o fuiecce exprind relaiile complexe, interdependgn
intre actele motricg activitatea psihig (V.Horghidan, 2000).

Elementele de psihomotricitate au valoare atuéndcsunt integrate intr-un
comportament motric unitar adapgsatdaptabil la situgle schimbate. Conducerea
propriului corp presupune existanunui fond de caliti structurate de exersase
adaptate de mecanismele de anticigareglaj.

In concluzie, subliniem ideeai,critmul reprezini o forma specific de
organizaresi percepere a fenomenelor , asigurand executareadis@plinaé a
miscarilor, coordonarea mai béra pirtilor exerctiilor. De asemenea subliniegn
existena ga numitelor bioritmuri care influeeaz uneori desfsurarea cu succes a
activitatii.

Educaia psihomotorie favorizeze dezvoltarea armorioas personalitii,
realizarea sinelui, cu lumea obiectiva si cu lumadaltilor. Reperele edugei
psihomotrice sunt expresia corpdtalmiscarea, jocul, desenul, muzica.
Miscirile sunt strans legate de psihgc implica personalitatea Tn totalitate iar
psihicul este strans legat de sodrile care 1i  condioneaz
dezvoltarea.Psihomotricitatea este ,expresia nmatuiri si integrrii  functiilor
motrice si psihice la nivelul pretins la integrarea fuooalk bura a individului
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n ambiam"( M.Epuran, 1999).

Ipoteza cercetrii. S-a presupus,acutilizand metodesi mijloace specifice
pentru educarea ritmului actigitior motrice la elevi in cadrul orelor de edtiea
fizica, Tn mod sistematigi continuu, vom obne o crgtere a nivelului de
manifestare a aptitudinilor psihomotrice.

Pentru realizarea cerd@ei au fost selecta 12 elevi de clasa a Xll-a fete,
profil uman. Datele ainute au fost prelucrate statistjc le-am prezentat prin
intermediul graficelor. Tn urma rezultatelor autfe@mulate concluzigi propuneri.
Activitatea cu grupa de fete s-a organizatdestisurat conform elabdrilor
mijloacelor si metodelor propuse, introducandu-se in fiecare inr@rimele trei
verigi, fondul muzicaki 15 minute de aerobic.

La finalul activiitii experimentale testele efectuate au fost reluate,
rezultatele fiind inregistratgi prelucrate statistic, urinnd media aritmeti,
coeficientul de variabilitatgi abaterea standard.

Metode de cercetard?arametrii cercetaau fost: auzul muzical, memoria
vizuali si auditiva si coordonarea senzo-motorie.

1. Nivelul auzului muzical s-a determinat prin apeeeasi distingerea
sunetelor, acestea fiind selectate pe claviatiaaybui, de la unu péna trei note.
Aprecierea nivelului de dezvoltare a suti ritmului, am realizat-o pe baza baterii
unor teme ritmice propuse, compuse din dacte, in misura muzical 4/4, intr-
un anumit tempo. Desenul ritmic a fost identic perttti elevii. Demonstrarea
sarcinii temei s-a realizat o singuia. Desenul ritmic a fost notat cu 10 puncte,
cate un punct pentru fiecare sunet, sunetele &pdate intr-o organizare ritniic
determinai, lipsa unui sunet sau exeruincoreci a temei, determinpierderea
unui punct.

2. Nivelul dezvolirii memoriei vizualesi auditive s-a realizat cu ajutorul
unei probe prin care au putut fi evidiere: rapiditatea memanii; pastrarea celor
memorate; exactitatea reproducerii; promptitudireectualirilor.

Proba a cuprins dd@uyparti. Prima const din 20 de cuvinte care desemneaz
obiecte, fenomene, &t etc. Trebuiesc cititgi memorate cuvintele respective intr-
un timp de 2 minute. Apoi pe o foaie de hartie seaz cuvintele memorate.

A doua parte consdintr-un dreptunghi injustatit. In partea superioarsunt
desenate mai multe figuri geometrice care trebuypescurse, memorate timp de 2
minute. Apoi, acoperind partea superipase vor desena figurile memorate in
partea de jos.

3. Nivelul coordoarii complexe. S-a conceput o structun 32 de timpi,
prin care s-a pus in valoare, atat coordonarea lestnpatsi ritmul de exectie a
structurii. Structura se bazeéiape imitarea unor ma¢iri executate de profesor in
timpul derudirii programului de aerobic.. Acedsstructué a fost insgita si apoi
evaluai din punct de vedere altieerii miscarilor si a corectitudinii exediei lor.
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Tabel 1 Tabel cu notele ginute de subigcla testele de auz muzical, memorie
vizuali si auditiva, coordonare complex- testare ingiala -

NOTE OBTINUTE
Testareinitiala
Nr. crt. Subiecti T1 T2 T3 media
1 B.F. 6 7 7 6,66
2 C.M. 7 8 6 7
3 G-U. 8 8 5 7
4 F.T. 6 6 6 6
5 M.A. 8 7 7 7,33
6 E.B. 7 6 8 7
7 B.M. 8 7 6 7
8 R.M. 7 8 6 7
9 N.G. 8 8 8 8
10 M.D. 6 6 8 6,66
11 S.D. 7 8 5 6,66
12. V.C. 6 5 6 5,66
Media aritmetica 7 7 6,5 6,83
Abaterea standard 0,18 0,18 0,19
Coeficientul de variabilitate 2,57 2,57 2,92

Rezultatele statistice la testele de auz
muzical,memorie vizuala, auditiva si coordonare
complexa -testare initiala-

‘ m Media aritmetica O Abaterea standard m Coeficientul de variabilitate ‘

Figura 1 Dinamica statistié a parametrilor cerceta
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Tabel 2 Tabel cu notele glmute de subigcla testele de auz muzical, memorie
vizualz si auditiva, coordonare compleix- testare finaf -

NOTE OBTINUTE
Testarefinala
Nr. crt. | Subiecti T1 T2 T3 media
1 B.F. 8 10 9 9
2 C.M. 9 10 7 8,66
3 G-U. 8 8 6 7,33
4 F.T. 8 8 8 8
5 M.A. 10 10 9 9,66
6 E.B. 9 8 10 9
7 B.M. 9 10 7 8,66
8 R.M. 10 10 7 9
9 N.G. 10 10 10 10
10 M.D. 8 8 10 9,33
11 S.D. 9 10 6 7
12. V.C. 9 7 8 8
Media aritmetica 8,92 | 9,08 | 8,08 8,64
Abaterea standard 011 | 0,11 | 0,14
Coeficientul devariabilitate | 1,23 | 1,21 | 1,73

Rezultatele statistice la testele de auz
muzical,memorie vizuala, auditiva si coordonare
complexa -testare finala-

9,08

8,92

o 2 4 6 8 10

m Media aritmetica O Abaterea standard m Coeficientul de variabilitate ‘

Figura 2 Dinamica statistid a parametrilor cerceta

Dupa culegerea datelor, au fost introduse n tabel eapermis prezentarea
rezultatelor subiador supwi experimentului. Astfel se pot vizualiza indigii
diferenele inregistrate intre cele dotestri la esantionului investigat la cele trei
teste.

Rezultatele ofinute in puncte au fost transformate in clase derivoarte
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bine, bine, mediu, mediocwkii slab) crora li s-au acordat note, astfel fiind posibil
prelucrarea statistico-matematic

Rezultatele arato difereniere intre cele dautestiri, sunt mult mai bune, atat
n ceea ce priwte rezultatele privind auzul, memoria auditiyi vizuala precumsi
coordonarea compléx

Astfel putem observaacsubiectul V.C., realizedzcel mai mare progres, de la
nota 6,66 la testarea fi@la, ajunge la testare finglla nota 9,33. Subiectul V.C.
rewseste la fel &-si Tmburititeasd rezultatele la cele trei tést, avand un progres
de la nota 5,66 la nota 8. Se evigleza mai bune caliiti ale auzului, memorieji
coordorarii complexe.

Valorile mai mici la nivelul subiggor care au obinut un progres nu foarte
concludent, se datoreaZaptului G starea de obosd@ake instaleaz mult mai
repede, factorii perturbatori externi care ii iffteaz mai puternic.

Observaa direct asupra modului de abordagiesoluionare a situgilor, cat
si testele psihomotrice, addut posibik aprecierea unor caracteristici motieaal-
afective. Astfel, gantionul investigat preziato adaptabilitate mai bérla testarea
finala.

Pe de alt parte, in grupul investigat, obs#&nv ci sunt subieg cu o anum#
inhibitie Tn abordarea testelor mai dificile, gesc cu greuassi concentreze ateia
si memoria, acgia acumuland un punctaj mai mic.

Dupa calcului coeficientului de variabilitate carei dnasura gradului de
omogenitate a colectivului obsém ci, coeficientul de variabilitate, la testarea
finala, demonstredzo variabilitate bu#, si Tn acelai timp o omogenitate mare.

In urma efectirii testelor finale, a fost positiilo comparare intre rezultatele
obtinute la testele supuse experimentului, valorilgnoite prin calcularea mediilor
subiecilor, arat o cratere a mediei generale a grupului investigat, dé&,&6
(testare irdala) la 8,64 (testare find) difererta fiind de 1,81 la media genetal
realizati de gantionul investigat.

Din analiza tuturor datelor recoltate prelucrate statistic am constata#, c
valoarea parametrilor cercétai performanele la probele testate s-au ameliorat,
desi intre acsetia nu exist legaturi puternicesi semnificative.

Cresterea valorilor exprimate prin mediile aritmeticdaulate denatfaptul G
activitatea motrig a elevilor poate fi imbuitatita iar ritmul acesteia poate fi
oarecum influetat in ceea ce prigee modul de execgie a deprinderilorsi
priceperilor motrice.

Concluzii. Activitatea motrig este integratin complexul activittii didactice,
alaturi de activitatea comunicativ de proiectare, creativ constructid, de
organizaresi gnostic. Rezultatele cercati au demonstrat necesitatea analizei mai
aprofundate a acestei actiitif mai cu seam sub aspectul caracteristicilor
temporale: ritrgi tempo.

De asemenea, trebuie remailicakecesitatea unei coordon complexe in
cadrul activisiti motrice, a drei componente au fost testate in cadrul cencet
noastre, rezultatele exprimand osteee semnificati¥ a valorilor.

Cresterile realizate se dator@amtroducerii fondului muzical, a programului
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de aerobic in cadrul orelor de edtieafizica catsi prin elaborarea metodic
specifia activitatilor de aerobic realizate special pentru grupa sBrpntah.

Programul elaborat a avut un gomt cuprinzand mijloace specifice gimnastigii
atletismului. De asemenea mijloacele utilizate astroctué ritmica diferita iar

dozarea s-aitut in concordati cu tipurile de legi si tematica abordat

Introducerea fondului muzical a determinat o indtétire a capacitii de
coordonare compléx notele okinute la complexul de coordonare compldxnd
relevante.

Compararea rezultatelor whute de elevele clasei a Xll-a, la testaredata
si finala, releva eficiena elabodrilor metodice privind formarea ritmului prin
mijloace specifice diferitelor discipline sportiea caracter de transfer.

Formarea ritmului in cadrul actisiti motrice este o problefincare se impune
a fi realizai Tnc din invatamantul primar ca apoiasfie perfegionat in cadrul
activitatii viitoare Este o probletncu largi implicaii ereditare iar in activitatea
didactia, cei care au astfel de probleme, o suplineséagddh metode expozitive
sau intiative de ali natué.

Pentru ca activitatea motrico-didadtia profesorului de eduga fizica sa fie
cat mai picuta si eficienti, se recomaridintroducerea fondului muzical, care poate
si rezolve problema edai ritmului la elevi.

Consideiim necesar, utilizarea acompaniamentului muzicatopgoarcursul
lectiilor, folosirea unor aparate care pot imprima tengipritm si chiar a obiectelor
portative.
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