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Abstract

The purpose of this research was the development of the psycho-motor skills through
movement games in the case of students with mental disabilities. We aimed to estimate the
influence of the movement games designed to develop certain components of the psycho-
motor skills. This approach was spread over the 2015-2016 school year and focused on the
B 6™ grade students (n=6), with the chronological age between 12 and 16 years old, and
mental age between 5 and 7 years old, from the "Sfantul Mina" Special Middle School, of
Craiova, of professor Carolina Bica. The tests and control trials that we applied were:
Flamingo Test, The test of opening and closing top of a small plastic container, Bowling
launching, Pitching to a fixed target and Ply (2,5m x 4). As a result of the final testing,
there was a progress which leads us to the conclusion that the hypothesis was confirmed.

1. Introduction

Psycho-motor activity is "the expression of the maturation and integration of
the motor and mental functions at the level claimed for the good functional
integration of the individual in the ambience (Epuran, 1976, p. 114).

The purpose of psycho-motor activity is to experience fulfilment and self-
efficacy through movement carried out by the human body (senses, perception and
mobility), thereby forming positive self-concept (Youn & Ju, 2016).

The relation between the two functions, mental and motor, is one of
interdependence "both of them evolving and being developed in close connection at
the beginning"”, after which going through "structurally hierarchical integrations
which became increasingly differentiated, but maintaining permanent links
between them™ (Horghidan, 2000). The study of psycho-motor activity reveals
those aspects that allow the child to form his/her movement system through which
he/she can act in any situation, based on his/her own decisions, in an efficient,
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spontaneous and fast manner (Albu, 2006, p. 10).

Physical Education develops psycho-motor skills that enable and ensure the
participation of students, in a successful and pleasurable manner, in sports activities
in the community. The sports competitions and tournaments emotionally and
motivationally stimulate children with disabilities, hence the need for the teacher to
place particular emphasis on the organisation of school and interschool stage races,
games and sports competitions (M.E.C., 2008, p. 1).

The notion of mental disability represents the significant reduction of
intellectual and mental capacity which causes a number of disruptions in the
reactions and coping mechanisms of the individual to the permanently changing
conditions of the environment and to the standards of social coexistence in a
specific cultural area, which place the individual in a situation of incapacity and
inferiority, situation expressed through a state of disability in relation to the other
members of the community to which they belong (Bica, 2011, p. 21).

The notions of deficiency, disability and impairment are interrelated,
deficiency resulting in disability, and disability creating the impairment. The notion
— of impairment — refers to the social disadvantage, to the loss or limitation of the
opportunities of a person to take part in the community life at a level equivalent to
its other members. [...] The restriction of participation corresponds to the concept
of impairment, and the limitation of the activity corresponds to the notion of
disability (Ungureanu, 2009, p. 10).

Normally, during puberty, “the main advantage is the high degree of
plasticity of the cerebral cortex that raises the intellectual capacity of the pubescent
to higher rates [..] but, the different and disproportionate growth of the various
parts of the body creates disharmonies, which have determined certain writers to
call it "the caricature stage", with elongated bones, including the facial bones, and
an elongated and underdeveloped musculature. (Cataneanu & Ungureanu-Dobre,
2016, p. 252).

But, for the students with mental disabilities with the chronological age
between 12 and 16, the Physical Education activity must be related to the students
with the mental age of 5-7, whose mental and functional particularities creates a
state of clumsiness that will pass and that will be easily corrected by differentially
treating it during the instructive - educational process.

People with intellectual disabilities have diverse abilities and potential, and
educators must be prepared to accept this diversity. Intellectual disabilities present
a substantial disadvantage to people attempting to function in society. They are
characterized by cognitive limitations as well as functional limitations in such areas
as daily living skills, social skills, and communication (Winnick, 2010, p. 152).

2. Material and methods

The research was conducted at “Sf. Mina” Special School in Craiova. The
area in which the research was conducted was the sports base of the school.

The school has its own teaching materials which are used both in recovery
and in sports activities, such as: sponge balls, small diameter rubber balls, Bobath
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balls (for balance in a sitting position, in general and for rolling), a multicoloured
parachute with a diameter of 3 meters (used for coordination, crawling through
various procedures beneath it, the children holding it and lowering and raising it at
the signal given by the teacher), rolls (for front-back rollouts), bowling pins, etc.

For the indoor activity we had at our disposal the school gym where the
experiment was conducted (the initial and final testing), as well as the teaching
materials available to the school, out of which we mention the usage of the
following: canes, gymnastics benches, fixed ladders, oinda balls, rubber balls,
volleyballs, basketballs, footballs, plastic balls, cones, mattresses, a stopwatch, etc.
It was not possible to conduct the outdoor activity because the school has not got a
sports field.

The research was conducted during the 2015 — 2016 school year, from
October 2015 until May 2016, under the material conditions available to the
school, during two lessons per week, a lesson lasting for 45 minutes, with a 15-
minute break.

The age of the students chosen for research was of 12 — 16 years, and, even
though our research aimed to develop psycho-motor activity, which is available to
development at a younger age, in the case of children with mental disabilities we
applied it to subjects with an older chronological age, but with a younger mental
age, that of 5-7 years. They are all students of the 6™ grade, from B series, and can
be found in the Table 1.

Table 1. Table with data concerning the subjects included in the research

Initials V. Ro V. Re U.D. . A S.R. M. P
Mental Epilepsy, Mental
Diagnostic Me_ntal Me_ntal tardir_1ess, increased Me_ntal tardir_1ess,
tardiness | tardiness | behavioural | psycho-motor | tardiness | behavioural
disorders instability disorders

Hypothesis of the research - to estimate the influence of the movement
games designed to develop certain components of the psycho-motor skills, by
following the progress from one testing to another.

The method applied was the game, the used means being the movement
games.

Out of the movement games which were selected and applied during the
experiment, we will present below the most efficient ones, meaning the ones that
the students liked very much and that they could easily carry out, these movement
games targeting the various components of the psycho-motor skills:

v’ Capturing the attention: "The Colourful Corners", "The Bouquets";

v" Speed: "The Colourful Rug", "The Fan", "The Egg and the Spoon" (Bica C.,
2011, p. 42).

v" Skill: "The Skilful Trouble-shooter”, “The Spring Cleaning”, "Bowling in
Pairs";
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v Static balance: "Stand Still Until the Count of Three!", "The Herons";

v Dynamic balance: "The Balance Race"; "Find the Shoe!", "Keep Your
Balance!"

v Throw: "Clean the Field!"; "The Sculptor”, "Ball Through the Gate"
(Ungureanu, 2009, p.56 - 77).

3. Results and Discussions

The applied control tests and trials were: the Flamingo test, to determine the
floor laterality and static balance; opening and closing the top of a small plastic
container test for the manual laterality and smooth coordination; throwing activity
— bowling launching for eye-hand coordination and learning the propulsion-release
manipulation; throwing activity — pitching to a fixed target for eye-hand
coordination and coordinative capacity; and the Ply 5x5m test for the space-time
orientation capacity and speed.

The interpretation of the results was done by using the individual assessment
charts, the students with special educational needs having different particularities
and disabilities, therefore without calculating the average of the results of all the
students for a single trial. We are presenting in the following the individual
assessment chart for one subject (V. Ro, 12 years old):

INDIVIDUAL ASSESSMENT CHART FOR V. Ro
Subject: V. Ro / Age: 12 years old / Type of disability: mental / Cause: congenital

Table 2. The control trials regarding the assessment of the psycho-motor skills,

TRIAL Ti Tf D21 D21 %
Bowling launching 6 11 5 83.33%
Pitching to a fixed

target 8p 14p 6p 5%
Ply (5m x 5) test 12".41 12".09 0".32 2.57%
Closing the top of a
container in a given 5".84 5".63 0".21 3.59%
time
Right | Left | Right | Left | Right | Left | Right Left
Flamingo test leg | leg leg leg leg leg leg leg
357 129 | 59 | 55 | 24 | 24 | 68.57% | 89.65%

the difference (D21) the progress (D21 %) registered between Initial testing (Ti) and Final testing (Ts)
regarding the subject V. Ro

Throwing activity — bowling launching — the registered progress was of
83.33%, in comparing the initial testing to the final testing, a difference of 5 extra
bowling pins being knocked down, with a final percentage of 91.66%. The student
knocked down 11 bowling pins out of the total number of pins possible to be
knocked down in two attempts: 6 bowling pins x 2 attempts = 12 bowling pins
(Table 2).
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Throwing activity — pitching to a fixed target —V. Ro. took great pleasure in
this trial, carrying it out with great efficiency (14 points out of two attempts) in the
final testing in comparison to the initial testing, when he scored 8 points, and
having a progress of 75%, representing the difference of 6 points (Table 2). Ply
(5mx5) test — adapted trial — the student had good results during this trial from the
beginning, registering a progress of 2.57 % and a difference of 0.32” between the
results of the initial testing (12”.41) and those of the final testing (127.09) (Table
2).

Opening and closing the top of a small plastic container — in a given amount
of time — the student registered a progress of 3.59 % and a difference of 0”.21
between the results of the initial testing (5”.84) and those of the final testing
(57.63) (Table 2).

Dynamic balance — the qualifications obtained were transformed into the
points corresponding to each student and, in this case, the difference from one
testing to the other is of 2 points, registering a progress of 50 % from the “Good”
qualification / 4 points obtained in the initial testing, to the “Very Good”
qualification / 6 points (Table 2).

Interpretation of the Flamingo test — for floor laterality - V. Ro. registered:

- in the initial testing, standing on the left leg, a time of 29”, and in the final
testing a time of 55" out of the total time (60°’), having a final percentage of 98.33
%, and a progress of 89.65 %;

- in the initial testing, standing on the right leg, a time of 35°” and in the final
testing a time of 59°” out of the total time (60°’), having a final percentage of 91.66
%, and a progress between the two stages of 68.57 %, therefore illustrating, for this
test, right floor laterality (Table 2).

In the following, we graphically represent the evolution of the other students
for each control trial (the graphics 1-5), the students in question also having
individual assessment charts.
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Figure 1. The results of the "Flamingo" - Balance Test
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Figure 2. The results of the trial - Throwing activity - bowling launching
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Figure 3. The results of the trial - Throwing activity - pitching to a fixed target
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Figure 4. The result of the trial - Opening and closing the top of
a small plastic container - in a given amount of time (seconds)
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Figure 5. The result of the trial - Ply (5x5m) test
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Discussions

A few studies suggest that the structure of motor abilities among the samples
of retarded persons is similar to that of the non-retarded persons. However, the
factor structure appears less differentiated among the mildly retarded school
students than among the samples of the non-retarded subjects. This speculation is
based upon the results of selected factor analytic studies and the generally higher
correlations found between intelligence test scores and measures of motor
proficiency, with retarded as compared to non-retarded subjects. Retarded children and
adults have been consistently found markedly inferior to the non-retarded people on
measures of physical development, gross motor, and fine motor abilities. As the severity
of intellectual defect increases, motor function correspondingly decreases. Furthermore,
deficits in the performance of the retarded compared to the non-retarded subjects become
progressively larger with age. (Bruininks, 2008, p. 209-261).

Also, there is an interconnectivity of good self-esteem, identity,
communication ability between psycho-motor activity and the sound body and
mind that the basic curriculum supports to highlight the importance of
psychological and emotional expression through physical activities”(Youn & Park,
2016).

As a number of researchers are claiming that psycho-motor activity can be
applied to the school system [...], that is the basic education curriculum, psycho-
motor activity will be helpful to health, study and personality of students (Youn &
Ju, 2016).

The development level of psycho-motor skills of students with mental
disability is, in the absence of a psycho-motor educational program, below that of
their biological age. We observed an average difference of 3 years between
biological age and psycho motor age at students with mental deficiencies [...].
Optimizing the psycho-motor ability leads to the improvement in quality of life for
this category of children (Voinea, 2014, p. 101-106).

Psychomotricity can be applied to anybody regardless of their physical
conditions because it takes the body as a starting point to encourage experience and
physical development. The goal of psychomotor education is pumping up the
confidence with different movement and activities as it uses the development of
movement as the main means of building up their self-identity (Youn & Ju, 2016).

Partial conclusions:

1. Most of the children, in the trial Throwing activity — bowling launching,
have recorded a significant progress from one testing to the other, in the final
testing managing to score above 60%, only one case recording a percentage of
20%.

2. In the trial - Throwing activity — pitching to a fixed target — the students
have had good results, recorded from the two attempts, in comparison to the initial
testing, the students progressing to a percentage of above 50% in the final testing.

3. In the trial - Ply (2,5m x 4) test — adapted trial — we cannot state that
significant differences were recorded (0.80” — 3.74”) from the initial testing to the
final one in the case of most of the students, but this is firstly due to the fact that
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speed is better developed at a younger age (10-11 years old), and in this particular
case the students are older.

4. In the case of the Opening and closing the top of a small plastic container
test — in a given amount of time, even though the progress was not significant
(1.04” — 6.23"), all the students have recorded a progress from one testing to the
other.

5. In the case of the Flamingo 60 balance test most of the students kept
their balance more on the right leg than on the left one, therefore having right floor
laterality, only in one case the student (M. P.) illustrating left floor laterality.

4. Conclusions

1. According to the previous partial conclusions, we can issue a final
conclusion according to which the Assessment Tests and Trials of Certain
Psychomotor Indexes provide a true picture of the level of psycho-motor
development, and that the progress recorded from the initial testing to the final
testing confirms the hypothesis.

2. Also, it has been showed that, by applying the adapted movement games,
and succeeding in carrying out the motor actions that they involve, the students
have become more confident in their own strength, they have accepted more easily
the group activity, have learnt how to work together to carry out and finalize
actions, therefore also creating the conditions of a favourable social integration.
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MINTALE DIN SCOLILE SPECIALE

Ungureanu-Dobre Aurora !

Bica Carolina 2
lUniversitatea Craiova, Str. Brestei, Nr. 156, Romania
2Scoala Gimnaziald Speciald "Sfantul Mina” Craiova, Str. George Enescu, Nr. 7, Romania

Rezumat

Scopul aceastei cercetari a fost de dezvoltare a capacitatii psihomotrice prin jocuri de
migcare la elevii cu dizabilitati mintale. S-a urmarit estimarea influentei jocurilor de
migcare destinate dezvoltarii anumitor componente ale capacitatii psihomotrice. Acest
demers s-a extins pe perioada anului scolar 2015-2016 la elevii clasei a VI-a B (n=6), cu
varsta cronologica de 12-16 ani, iar varsta mintald de 5-7 ani, de la Scoala Speciala Sfantul
Mina din Craiova, profesor Carolina Bica. Testele si probele de control aplicate au fost:
Testul Flamingo; Testul de desfacere si inchidere a dopului unui recipient mic de plastic;
Aruncare tip lansare la popice; Aruncarea tip azvarlire la tinta fixd si Naveta (5x5m). In
urma testdrii finale a existat progres, ceea ce ne determind sa concluzionam cé ipoteza a
fost confirmata.

1. Introducere

Psihomotricitatea este ,,expresia maturizarii §i integrarii functiilor motrice si
psihice la nivelul pretins de integrarea functionald buna a individului in ambianta.
(Epuran,1976, p. 114).

Scopul psihomotricitatii este acela de a trdi sentimentul de Tmplinire si
autoeficacitate prin miscarea realizatd de corpul uman (simturi, perceptie si
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mobilitate), rezultand astfel un concept pozitiv de sine (Youn & Ju, 2016).

Raportul dintre cele doua functii, psihica si motrica, este unul de
interdependentd, ambele evolueaza si se dezvolta la Inceput intr-o stransa legatura”,
pentru ca apoi sd parcurgd "integrdri structural ierarhizate din ce in ce mai
diferentiate, dar pastrand legaturi permanente intre ele (Horghidan, 2000).

Studiul psihomotricitdtii ne relevd acele aspecte care permit copilului sa-si
formeze sistemul de migcari prin intermediul carora poate actiona in orice conditii,
pe baza propriilor decizii, cu eficientd, spontaneitate si rapiditate (Albu, 2006, p. 10).

Educatia fizica dezvolta deprinderi psihomotrice care permit si asigurd
participarea elevilor, cu succes si placere, la activititi sportive din comunitate.
Competitiile si intrecerile sportive stimuleaza afectivmotivational copiii cu dizabilitati,
de unde si necesitatea ca profesorul sd puna un accent deosebit pe organizarea de
stafete, jocuri si concursuri sportive scolare si interscolare (M.E.C., 2008, p. 1).

Prin termenul de deficientda mintald se intelege reducerea semnificativa a
capacitatilor intelectuale si psihice care determind o serie de dereglari ale reactiilor
si mecanismelor de adaptare ale individului la conditiile in permanentd schimbare
ale mediului inconjurator si la standardele de convietuire socialda dintr-un anumit
areal cultural, fapt care plaseaza individul intr-o situatie de incapacitate si
inferioritate, exprimata printr-o stare de handicap in raport cu ceilalti membrii ai
comunitatii din care face parte (Bica, 2011, p. 21).

Termenii de deficientd, dizabilitate si handicap se afla intr-o relatie de
interconditionare, deficienta determinind dizabilitatea, iar dizabilitatea creaza handicapul.
Termenul de “handicap” se refera la dezavantajul social, la pierderea ori limitarea
sanselor unei persoane de a lua parte la viata comunitatii, la un nivel echivalent cu ceilalti
membrii ai acesteia. [...] Notiunii de handicap ii corespunde restrictia de participare, iar
celei de dizabilitate, limitarea la activitate. (Ungureanu, 2009, p. 10).

Tn mod normal, in perioada pubertari, avantajul major il reprezinta marea
plasticitate a scoartei cerebrale care ridica capacitatea intelectuald a puberilor la
cote superioare [...], insa, cresterea diferita, neproportionala, a diverselor parti ale
corpului creeaza dizarmonii, ceea ce a determinat unii autori sa o numeasca si "faza
caricaturald", cu oase alungite, inclusiv ale fetei, si cu o musculaturd alungita si
insuficient dezvoltata. (Cataneanu & Ungureanu-Dobre, 2016, p. 252).

Activitatea de educatie fizica, insa, pentru elevii cu dizabilitati mintale, cu
varsta cronologica de 12-16 ani trebuie raportata la elevii cu o varsta mintald de 5-7
ani, ale caror particularitatile psihice si functionale creaza o stare de neindemanare
care va trece, si poate fi usor de remediat prin tratarea diferentiatd in cadrul
procesului instructiv-educativ.
profesorii trebuie sd fie pregititi sd accepte aceastd diversitate. Dizabilitatile
intelectuale reprezintd un dezavantaj substantial pentru cei ce incearca sa
functioneze in societate. Acestia sunt caracterizati atat prin restrictii cognitive, cat
si functionale, privind abilitatile zilnice, abilitatile sociale si de comunicare.
(Winnick, 2010, p. 152).
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2. Material si metode

Cercetarea s-a desfasurat la Scoala Speciala “Sfantul Mina”, din Craiova.
Spatiul unde s-a desfasurat cercetarea, a fost baza sportiva a scolii. Scoala dispune
de materiale didactice proprii, ce sunt folosite atat in recuperare cat si in activitati
sportive, dintre care amintim: mingi de burete, mingi de cauciuc cu diametrul mic,
mingi Bobath (pentru echilibru din sezand, in general si pentru rostogoliri), o
parasuta multicolora cu diametrul de 3 m, (folosita pentru coordonare, pentru tarare
prin diferite procedee, pe sub ea, copiii tinand-o de margini si coborand-o0 sau
ridicand-o, la comanda profesorului), rulouri (pentru rulari fata-spate), popice, etc.

Pentru activitatea desfagurata in interior am avut la dispozitie sala de sport a
scolii unde s-a realizat experimentul (testarea initiald si testarea finald) precum si
materialele didactice de care dispune aceasta, amintind folosirea urmatoarelor:
bastoane, banci de gimnastica, scarile fixe, mingi de oind, de cauciuc, de volei,de
baschet, de fotbal, bile de plastic, jaloane, saltele, cronometru etc. Activitate in aer
liber nu a fost posibild deoarece scoala nu dispune de teren sportiv.

Cercetatea s-a desfasurat pe parcursul anului scolar 2015 - 2016 din luna
octombrie 2015 pand in luna mai 2016 in conditiile materiale de care dispune
scoala, cu doua lectii pe saptamana iar durata unei lectii a fost de 45 minute, cu o
pauza de 15 minute.

Varsta copiilor alesi pentru cercetare este de 12 — 16 ani, si desi cercetarea
noastra vizeaza dezvoltarea psihomotricitatii, valabil a se dezvolta la varstda mai
micd, pentru copiii cu dizabilitati mintale, vom adapta aplicarea acesteia la subiecti
cu varsta cronologicd mai mare dar cu o varsta mintala mai mica, de 5 — 7 ani.
Acestia sunt toti elevi ai clasei a VI a B si se regasesc in tabelul nr. 1.

Tabel 1. Tabel cu date despre subiectii cupringi in cercetare

Initialele V. Ro V. Re U. D. 1. A S.R. M. P
Intarziere Epilepsie, Intarziere
SeniesE Tntérziere Tntz?\rziere mintala, instabilitate Tntérziere mintala,
mintala | mintala | tulburdri de |psihomotorie | mintald, | tulburari de
comportament | accentuati comportament

Ipoteza cercetarii - estimarea influentei jocurilor de miscare destinate
dezvoltarii anumitor componente ale capacitatii psihomotrice, prin progresul
realizat de la o testare la alta.

Metoda aplicata a fost metoda jocului, mijloacele folosite fiind jocurile de
miscare. Dintre jocurile de miscare selectionate si aplicate 1in cadrul
experimentului, le vom prezenta in continuare, pe cele mai eficiente, adica pe care
le-au indragit foarte mult elevii si au putut s le rezolve sarcinile cu usurinta, ele
vizind diferite componente ale capacitatii psihomotrice:

v’ captarea atentiei: "Colturile colorate", "Buchetele";

v viteza: "Covorul colorat", "Evantaiul", "Oul si ligurinta" (Bica, 2011, p. 42);

v" indemanarea: "Depanatorul dibaci", "Curatenia de primavara", "Popice pe
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perechi”;

v echilibrul static: "Stai nemiscat pana la trei!", "Cocostarcii";

v echilibrul dinamic: "Cursa de echilibru"; "Géaseste pantoful", "Tineti
echilibrul!™

v aruncare: "Curatd terenul!"; "Sculptorul", "Mingea prin poartd"
(Ungureanu, 2009, pp. 56 - 77).

3. Rezultate si discutii

Testele si probele de control aplicate au fost: Testul Flamingo pentru
determinarea lateralitatii podale si a echilibrului static; pentru lateralitatea manuala
si coordonarea find - Testul de desfacere si inchidere a dopului unui recipient mic
de plastic; pentru coordonare oculo-manuala si deprinderea de manipulare de tip
propulsie - lansare - Aruncare tip lansare la popice; pentru coordonare oculo-
motorie §i capacitatea coordinativa - Aruncarea tip azvarlire la tinta fixa si pentru
capacitatea de orientare spatio-temporala si viteza - Naveta 5x5 m).

Interpretarea rezultatelor s-a facut prin fise individuale de evaluare, elevii cu
cerinte educative speciale avand particularitati si dizabilitati diferite, astfel nefacind
o medie aritmetici a rezultatelor tuturor, pe o singurd probd. In continuare
prezentam, pentru un singur subiect (V.Ro - 12 ani), fisa individuala:

FISA INDIVIDUALA DE EVALUARE 1
Subiectul: V. Ro/ Vérsta: 12 ani / Dizabilitatea: mentala / Cauza: congenitala

Tabel 2. Probele de control privind evaluarea capacitdtii psihomotrice

PROBA Ti Tf D21 D21 %
Ar. tip lansare la popice 6 11 5 83.33%
Aruncare, tip azvarlire, 0
la tinta fixa 8p 14p 6p 5%
Naveta (5m x 5) 12".41 12".09 0".32 2.57%
Desfacerea si
inchiderea dopului unui 5" g4 5" 63 0" 21 3.59%

recipient mic de plastic
- contratimp

P.dr | Pstg | P.dr| Pstg | P.dr | Pstg| P.dr P.stg

3577 | 29 | 59 | 557 | 24 | 24" | 68.57% | 89.65%

diferenta (D21) si progresului realizat (D21 %) intre Testarea initiald (T;) si Testarea Finala (Ty) la
subiectul V. Ro.

Testul Flamingo

Aruncarea tip lansare la popice - progresul realizat, a fost de 83.33%
reprezentand o diferentd de 5 popice in plus, doborate de la testarea initiala, la cea
finala si un procent final de 91.66%. A doborat 11 popice din numarul total, posibil
de doborat din douad incercari 6 popice x 2 incercari = 12 popice (tabelul 2).

Aruncare, tip azvarlire, la tinta fixd — pentru aceasta proba, V.Ro. a avut o
placere deosebita, efectudnd-o cu randament bun (14 puncte din doud incercari) la
testarea finala fata de testarea initiala 8 puncte si progresand 75 % , diferenta fiind
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de 6 puncte (tabelul 2).

Naveta (5mx5)—adaptata— de la inceput a avut rezultate bune la aceasta proba,
progresand, de la testarea initiald (127.41) la testarea finald (12”.09) cu 2.57 % si o
diferenta de 0.32” (tabelul 2).

Desfacerea si inchiderea unui dop, al unui recipient mic de plastic -
contracronometru — a progresat, de la testarea initiald (57.84) la testarea finala
(57.63) cu 3.59 % si o diferenta de 0”.21 (tabelul 2).

Echilibrul dinamic - calificativele obtinute s-au transformat in punctele
corespunzatoare fiecaruia si in acest caz, diferenta de la o testare la alta este de 2
puncte, progresand cu 50 % de la calificativul B/4 puncte obtinut la testarea
initiala, la calificativul FB/6 puncte (tabelul 2).

Interpretarea Testului Flamingo — pentru lateralitatea podala - V. Ro. a reusit:

- la testarea initiald mentinerea pe piciorul stdng 29” si la testarea finala
mentinerea 55°” din timpul total pentru mentinere (60°”), avand un procent de 98.33
%, s1 un progres de 89.65 %;

- pe piciorul drept a reusit sa stea 35’ la testarea intiala iar la testarea finala
59>’ din timpul total pentru mentinere (60°”), avand un procent final de 91.66 %, si
un progres intre cele doud testari de 68.57 %, prezentand deci, pentru acest test,
lateralitate podala dreapta (tabelul 2). In continuare reprezentim grafic (graficele 1-
5) si evolutia celorlati elevi la fiecare proba de control in parte, ei avind deasemeni
fise individuale de evaluare.
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? a4z N 47 ; b

= 39 . ..
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R e w0

=
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=—==Testare finala - Piciorul stang
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V.Ro V.Re u.D I A S.R. M. P.
Initialele elevilor

Figura 1. Rezultatele la Testul de echilibru "Flamingo”
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Figura 2. Rezultatele la proba - Aruncare tip lansare la popice
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Figura 3. Rezultatele la proba - Aruncare tip azvdrlire, la tinta fixa
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Figura 4. Rezultatele la proba - Desfacerea si inchiderea
unui recipient de plastic - contracronometru (secunde)
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Figura 5. Rezultatele la proba - Naveta (5x5m)
Discutii

Cateva studii sugereaza faptul ca structura abilitatilor motorii ale subiectilor
din randul persoanelor cu retard este asemanatoare cu aceea a persoanelor ce nu
sufera de retard. Cu toate acestea, structura factoriala apare mai putin diferentiata in
cazul elevilor cu retard usor decét in cazul subiectilor ce nu suferd de retard.

Aceasta speculatie se bazeaza pe rezultatele studiilor analitice ale factorilor
selectati si pe corelatiile, in general mai multe, dintre rezultatele testelor de
inteligenta si masuratorile competentelor motorii ale persoanelor cu retard in
comparatie cu subiectii ce nu suferd de retard.
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Rezultatele copiilor si ale adultilor cu retard au fost catalogate ca fiind
semnificativ mai mici decét ale persoanelor ce nu sufera de retard in ceea ce
priveste evaluarea dezvoltarii fizice si a abilitdtilor motorii brute si fine. Pe masura
ce creste gradul de severitate a deficientelor intelectuale, functia motorie scade in
mod corespunzator. Mai mult decét atét, deficientele de performata a persoanelor
cu retard in comparatie cu subiectii ce nu suferd de retard se intensificd odata cu
varsta. (Bruininks, 2008, pp. 209-261).

De asemenea, exista o relatie de interconectivitate privind stima de sine,
identitatea, abilitatea de a comunica intre psihomotricitate si un corp si o minte
sandtoasd, pe care programa de bazd o sustine pentru a scoate in evidenta
importanta exprimarii psihologice si emotionale prin activitati fizice (Youn & Park,
2016).

Pe masurd ce mai mulfi cercetdtori sustin ca psihomotricitatea poate fi
aplicata 1n sistemul scolar [...] alcdtuind programa educativa de baza,
psihomotricitatea va avea un efect benefic asupra sanatatii, studiului si asupra
personalitatii elevilor (citat in Youn T.S. & Ju B.P., 2016).

Nivelul de dezvoltare a capacitatii psihomotrice in cazul elevilor cu
dizabilitati mintale este unul sub nivelul varstei biologice, In absenta unui program
educational axat pe dezvoltarea psihomotricitatii. Am observat o diferenta medie de
3 ani intre varsta biologica si cea psihomotricd in cazul elevilor cu deficiente
mintale. [...] O imbunatatire a abilitatii psihomotrice duce la o imbunatatire a
calitatii vietii pentru aceasta categorie de copii (Voinea, 2014, pp. 101-106).

Psihomotricitatea poate fi aplicata oricdrei persoane, indiferent de conditia sa
fizica, deoarece aceasta percepe corpul ca un punct de plecare pentru a Incuraja
activitatea si dezvoltarea fizica. Scopul educatiei psthomotrice este acela de a spori
increderea de sine prin diverse miscari si activitati deoarece utilizeazd dezvoltarea
miscarii ca mijloc principal de construire a identitdtii de sine (citat in Youn T.S. &
Ju B.P., 2016).

Concluzii partiale:

1. Majoritatea copiilor, la proba de Arucare, tip lansare, la popice, au avut
progres semnificativ de la o testare la alta, reusind la testarea finald sa se incadreze
procentual peste 60%. Un singur caz avand un procent de 20 %.

2. La proba - Aruncare, tip azvdrlire, la tinta fixa — elevii au avut punctaje
bune, din cele doud incercari, deja de la testarea initiald, la cea finald toti au
progresat peste 50%.

3. Pentru proba - Naveta (2,5m x 4) — adaptatd — nu putem spune ca s-au
inregistrat diferete semnificative (0.80” — 3.74”) de la testarea initiala, la testarea
finald, la majoritatea elevilor, dar aceasta se datoreaza in primul rand, faptului ca,
viteza se dezvolta mai bine la varste mici (10 — 11 ani), iar in cazul de fata subiectii
sunt mai mari.

4. La Desfacerea si inchiderea unui dop, al unui recipient mic de plastic —
contracronometru, desi progresele n-au fost semnificative (1.04” — 6.23”), totusi
toti subiectii au Inregistrat progres, de la o testare la alta.
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5. La Testul de Echilibru Flamingo 60 majoritatea si-au mentinut echilibrul
mai mult pe piciorul drept decat pe cel stang fiin determinati a avea lateralitate
podala dreapta, un singur caz (M. P.) fiind cu lateralitate podala stanga.

4. Concluzii

1. Conform concluziilor partiale anterioare putem emite concluzia finala
conform careia Testele si Probele de Evaluare a unor Indici ai Psihomotricitatii ne
ofera o imagine fideld a nivelului de dezvoltare psihomotrica, iar progresul
realizat, de la testarea initiala la testarea finala, confirma ipoteza formulata.

2. De asemenea, s-a constat ca prin aplicarea jocurilor de miscare adaptate, si
reusindu-le totodata actiunile motrice din cadrul acestora, elevii, au devenit mai
increzatori in fortele proprii au acceptat cu mai multa usurinta activitatea de grup,
au Invatat sa colaboreze pentru realizarea si finalizarea actiunilor, creandu-se astfel
si conditiile unei integrari sociale favorabile.



