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Abstract

Personal autonomy is crucial in developing the personality of teenagers. The COVID-19
pandemic constrained adolescents' wishes and choices by imposing isolation at home. This
constraint diminished individual autonomy regarding the purpose of choices, the direction
of actions and the freedom to carry out particular tasks. The study aims to assess this
personality trait by applying the personal autonomy questionnaire with four dimensions:
cognitive autonomy, behavioural autonomy, value autonomy and emotional autonomy.
The subjects of this research were 62 seventh-grade students with an average age of
13.540.29 years old. The results showed that the pandemic period impaired the students'
personal autonomy, and some subjects avoided expressing their feelings and lacked
confidence in their strengths.

1. Introduction

Human behaviour is driven by autonomous or non-autonomous content,
depending on the types of underlying motivation. Intrinsically motivated
behaviours are autonomous by definition, whereas extrinsically motivated
behaviours may be more or less autonomous, depending on the extent to which
external regulation is internalised (Deci & Ryan, 2000; Qin et al., 2023).

The contribution leading to the empirical demonstration of the importance of
autonomy and the design of its interventions in human development was made by
self-determination theory (Weinstein et al., 2012; Ryan & Deci, 2019; Qin et al.,
2023).

Autonomy is considered an innate psychological need, and when supported
by the environment, it promotes well-being and personal achievements (Deci &
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Ryan, 2000).

Greenberger (1984) and Deci et al. (2006) defined autonomy as self-
confidence, work orientation and identity.

Adolescent means “to grow up”, which defines a process of growing into
maturity (Muuss, 1990; Steinberg, 2004). An adolescent is an individual who has
manner, beliefs, ideas, behaviour, and typical response in dealing with challenges
(Geldard, 2014). Adolescence is a transition period from the biological,
psychological, social, and economic standpoints (Steinberg, 2014). According to
Piaget (Hurlock, 2003), the term adolescent has a broader meaning which defines
mentally, emotionally, socially and physically matured.

A vital task of an adolescent is to achieve self-autonomy (Karabanova &
Poskrebysheva, 2013). Adolescence is an essential period and needs to be
concerned due to the problematic age issue. It is noticed as a problematical age
issue due to its incapability to deal with its problems. One of the critical tasks of
developmental adolescent’s issue is establishing an emotional autonomy derived
from parents and adults. People achieve their emotional issues at their peak in
adolescence. Few adolescents expect their independence sooner to relinquish their
dependence on their parents. However, they still require a safety condition gained
from emotional dependency on parents and adults (Hurlock, 2003; Yusuf, 2016).

While modern societies increasingly cherish personal autonomy, supporting
and maintaining it has become increasingly challenging. Current societal issues,
such as sustainability and public health, require people to change their behaviour.
Apart from attempts to alter behaviour through education and incentivisation,
behavioural change can be enforced by measures and regulations (Michie & West,
2013), thus creating a tension between respecting individuals’ freedom of choice
and solving collective problems (e.g., restrictive measures during the COVID-19
pandemic.

Autonomy support can be thought of in terms of stages during education
(Reeve, 2016). At an initial stage, it is necessary to take the students’ perspective;
at a middle stage, to vitalise inner motivational resources and offer a rationale for
an activity; at a later stage, to display patience, acknowledge negative affect and
rely on informational, non-controlling language to engage the child in an activity.
As can easily be deduced, autonomy support is by no means a passive form of non-
interference but an active and purposeful effort by the educator to tap into
children’s interests to constructively engage them in self-growing activities
(Arvanitis et al., 2023).

Children who do not follow the norms of the school might be doing so
because they are drawing from their intrinsic tendencies and interests or because of
external and internal pressures. On the one hand, it is the job of the practitioner to
be autonomy supportive, that is, to attune to the children, understand the motives
for their behaviour, acknowledge possible conflicts, alleviate concerns, offer
choices, and help them to see the value of the behaviour in which they refuse to
engage. All practitioners in our sample speak of doing this in one form or another.
It is important to note that leaving children to do what they ask for is not
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necessarily supporting their autonomy, especially if internal or external pressures
dictate their behaviour. Even if their interests dictate it, there are cases in which
these should be put on hold for other beneficial activities or for avoiding harm to
themselves or others. On the other hand, it is also the job of the practitioner to
provide structure, that is, contextual information, specific directions and guidance
that children can use to navigate themselves in the setting in a predictable manner
that ultimately helps in achieving desirable outcomes, while also keeping everyone
safe and healthy. Although structure and autonomy support have a linear
relationship (Jang et al., 2010), this does not mean that high autonomy support goes
hand-in-hand with high structure in every case or that this would be an easy task.
Our purpose, therefore, was to see how practitioners can balance the two in
different situations.

Currently, in Romanian schools, there is a syllabus for the personal autonomy
ad educational integration of children with average and severe mental deficiency.

The clarification of this situation would be the existence of a syllabus for
typical children, too, observing the principles of education, namely: the principle of
normalisation, the principle of equal rights, the principle of diversity, and the
principle of uniqueness and individualisation. This syllabus could support children
who lacked communication with society during the COVID-19 pandemic.

Autonomy support is best understood through an SDT lens if it is
distinguished from lack of interference or the promotion of independence
(Arvanitis & Kalliris, 2017; Ryan, 1993). Children are not supported if encouraged
to be independent, but only if they are invested in behaving per their interests and
values. These interests and values lie at the core of autonomous behaviour. Helping
children to act independently does not necessarily enhance autonomy because what
children do alone might not reflect their true interests and inherent tendencies. This
concerns adults as well. For example, research on emerging adults’ well-being
(Kins et al., 2009) indicates the positive effect of dependent living with family
(compared to independent living) so long as their living arrangement reflects their
values and needs (Kins et al., 2009). Concerning children, autonomy can equally be
supported when significant others make decisions and when they make the
decisions themselves (Bao & Lam, 2008). Therefore, it is conceivable for children,
even emerging adults, to feel autonomous in states of dependence. It is also
possible for children to feel pressured even in states of independence. Practitioners
must attune to the children in their care to understand their motivational states and
react accordingly.

In nature-based settings, practitioners are viewed as facilitators for child-led
activities (Barrable, 2020) and are there to support the child’s innate tendencies. In
forest school, an example of a nature-based learning environment, Knight (2009)
writes that “the learning is play-based and, as far as possible, child-initiated and
child-led” (pp. 16-17). How practitioners understand what it means to support
child-led learning is unclear. Harris (2017) touches upon this point by explaining
how some practitioners highlight “the challenge of negotiated learning” as a
delicate balance between allowing children to shape their activities and more
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structured practice led by the practitioner or the group. As such, practitioners can
view autonomy support differently, from some believing that leaving a child alone
is a part of child-led learning to others seeing their role as actively providing
support that aims to tap into the children’s innate tendencies. According to SDT,
the latter is better viewed as autonomy support, and the former is more likely to
promote independence. As with structure, the primary aim of this study was to
understand more fully the range of autonomy support practices used in nature-
based settings.

Children's autonomy should be achieved in stages during school education, as
follows: in the first stage, it is necessary to identify the students' perspectives,
continuing with the teaching of intrinsic motivational resources and the child's
involvement in activities based on information language. As can be easily deduced,
autonomy support is not a passive form of intervention but an active and intentional
effort by the practitioner to reach children's interests and constructively engage
them in self-education activities (Reeve, 2016; Arvanitis et al., 2023).

Reeve (2016) argues that autonomy support involves forming a two-way
dialectic relationship where the teacher is attuned to the children, and both are
mutually responsive. Communication between teacher and pupil is valuable and
welcome, especially when the pupil is experiencing difficulties.

Adolescence is a stage of life with unique rights and requirements regarding
physical and mental development. The progress of knowledge and skills and social
and emotional development are essential elements of future youth responsibilities.
For most adolescents, developing a sense of independence is necessary for both
maturing and managing their feelings. Transitioning to adulthood and a sense of
autonomy are essential to adolescent development (Antu & Bakul, 2023).

A study of adolescent autonomy found that narcissism, estrangement from
family, and cognitive factors are significant aspects of autonomy assessment
among adolescents (Fleming, 2005).

Furthermore, many studies aim to investigate personal autonomy, but there
are still no studies on autonomy assessment and cognitive regulation of emotions in
adolescents.

2. Material and methods

This study aimed to determine the existence of correlations between personal
autonomy and its four dimensions.

Hence, we formulated the following research hypotheses:

1. We believe that students aged 13-14 have low personal autonomy.

2. We assume there are correlations between personal autonomy and its
dimensions among students aged 13-40.

3. We assume there are correlations between the dimensions of personal
autonomy among students aged 13-14.

The study was conducted based on the autonomy personnel questionnaire,
through the COGNITROM PedB platform, on 62 students aged 13.54+0.29 years —
30 girls aged 13.7+0.38 years and 32 boys aged 13.6+0.21 years, from an urban
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school in lasi, Romania.

The questionnaire was administered collectively without a time limit.
Subjects were asked to rate the extent to which a behaviour matched how they
usually think, feel or act by choosing one of five response options.

Table 1. Assessment scores for personal autonomy

Independent Very low Low Average Good Very good

variable LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4 LEVELS5

B F B F B F B F B F

Personal 55-107 55-106 08-111 107-110 112-119 111-118 120-127 119-126 <128 <127

autonomy

Value 10-22 9-18 23-24 19-22 25-27 23-26 28-29 27-31 <30 <32
autonomy

Behavioural 23-31 22-30 32-34 31-33 35-38 34-37 39-41 38-40 <42 <41
autonomy

Cognitive 20-27 21-28 28-29 29-30 30-32 31-33 33-35 34-36 <36 <37
autonomy

Emotional 15-20 16-21 21-23 22-24 24-26 25-27 27-29 28-30 <30 <31
autonomy

We used the IBM SPSS Statistics 20 software for statistical calculations,
the bivariate correlation.

3. Results and Discussions

To accurately analyse the correlation between variables, we assessed whether
the conditions were met to calculate Pearson’s correlation coefficient through the
normality of distribution test (Table 2).

Table 2. Tests of Normality — girls

Kolmogorov-Smirnov? Shapiro-Wilk

Statistic df Sig. Statistic df Sig.
Personal 128 30 .200" .964 30 .383
autonomy
Value 130 30 .200" .947 30 142
autonomy
Behavioural 116 30 .200" .965 30 402
autonomy
Cognitive 195 30 .005 .907 30 013
autonomy
Emotional .084 30 .200" .981 30 .842
autonomy

Table 2 features the results of the parametric tests Kolmogorov-Smirnov (K-
S) and Shapiro-Wilk (S-W).

Concerning personal autonomy, we note that the values obtained display a
normal distribution: K-S(30)=0.128, P=0.200; S-W=0.964, p=0.383; value
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autonomy has the following values: K-S(30)=0.130. P=0.200; S-W=0.947,
p=0.142; behavioural autonomy: K-S(30)=0.116, P=0.200; S-W=0.965, p=0.402;
emotional autonomy: K-S(30)=0.084, P=0.200; S-W=0.981, p=0.842.

For cognitive autonomy, we obtained the following results: K-S(30)=0195,
P=0.005; S-W=0.907, p=0.013, which stands to show that the variable is not
normally distributed, reason for which we applied the nonparametric test
Kolmogorov-Smirnov (Table 3).

Table 3. One-Sample Kolmogorov-Smirnov Test — girls

N 30 Cognitive autonomy

Normal Parameters®° Mean 30.4667
Std. Deviation 6.07841

Most Extreme Differences Absolute 195
Positive 102
Negative -.195

Kolmogorov-Smirnov Z 1.068

Asymp. Sig. (2-tailed) .204

Table 4. Tests of Normality — boys

Kolmogorov-Smirnov? Shapiro-Wilk

Statistic df Sig. Statistic df Sig.
Personal 124 32 .200" 977 32 .694
autonomy
Value 138 32 124 .957 32 .223
autonomy
Behavioral .099 32 .200" .969 32 481
autonomy
Cognitive 117 32 .200" 975 32 661
autonomy
Emotional 119 32 .200" .985 32 .934
autonomy

The results obtained (for boys) in the normality tests K-S and S-W for
personal, behavioural, cognitive, and emotional autonomy indicate that the
variables are normally distributed. Given that results do not show a normal
distribution concerning value autonomy, we used the nonparametric test
Kolmogorov-Smirnov, considering the result in the Shapiro-Wilk test.

Testing hypothesis 1
Table 5 features the mean of scores and the standard deviation in all five
variables for girls and boys.
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Table 5. Mean and standard deviation of variables

Girls Boys

Variables Mean Std. Deviation Mean Std.
Deviation

Personal 108.86 14.71 116.37 17.20

autonomy

Value 27.03 5.89 25.75 4,94

autonomy

Behavioral 33.73 6.47 31.56 6.24

autonomy

Cognitive 30.46 6.07 30.93 6.56

autonomy

Emotional 22.53 5.13 22.53 5.99

autonomy

Mean of scores

Emotional _autonomy - 22.53

Cognitive_autonomy
Behavioral_autonomy
Value_autonomy

Personal_autonomy

=

20 40 60 80 100 120 140

H Boys Mean M Girls Mean

Figure 1. The mean of scores obtained by girls and boys

Testing hypothesis 2

Table 6. Correlation between personal autonomy and the four dimensions - girls

Correlations N 30 Value Behavioural Cognitive Emotional
autonomy  autonomy autonomy autonomy
Personal Pearson 488" 594 572" 607"
autonomy  Correlation
Sig. (2-tailed) .006 .001 .001 .000

According to the results obtained, we note a positive correlation between
personal autonomy and value autonomy r(30)=0.488, p<0.006, showing that girls
with good scores in personal autonomy obtain good scores in value autonomy, too.
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Between personal autonomy and behavioural autonomy, there is also a
positive correlation r(30)=0.594, p<0.001, namely girls with average scores in
personal autonomy also have average scores in behavioural autonomy.

The results obtained concerning personal autonomy and cognitive
autonomy 1(30)=0.572, p<0.001 suggest that girls with low scores in personal
autonomy get low scores in cognitive autonomy, too.

We have also found a positive correlation r(30)=0.607, p<0.001 between
personal autonomy and emotional autonomy, confirming that girls with low scores
in personal autonomy obtain low scores in emotional autonomy, too.

Table 7. Correlation between personal autonomy and the four dimensions - boys

Correlations N 30 Value Behavioural Cognitive Emotional
autonomy  autonomy autonomy autonomy

Personal  Pearson Correlation .629™ .615™ 749™ 793"
autonomy - gjg. (2-tailed) .000 .000 .000 .000

The results obtained by boys indicate that personal autonomy has relevant
values for the four dimensions, as follows: value autonomy r(32)=0.629, p=0.000;
behavioural autonomy, r(32)=0.615, p=0.000; cognitive autonomy, r(32)=0.749,
p=0.000; emotional autonomy r(32)=0.793, p=0.000. Per the data obtained, we
state that boys with average scores in personal autonomy get average scores in
value autonomy, very low scores in behavioural autonomy, average scores in
cognitive autonomy, and low scores in emotional autonomy.

Testing hypothesis 3

Table 8. Correlation between the four dimensions of personal autonomy — girls

Correlations N 30 Value Behavioural Cognitive Emotional
autonomy autonomy autonomy autonomy
Value Pearson Correlation 1 321 .233 437"
autonomy Sig. (2-tailed) - 084 216 016
Behavioral Pearson Correlation 321 1 620 .388"
autonomy Sig. (2-tailed) .084 - .000 .034
Cognitive Pearson Correlation .233 .620™ 1 310
autonomy Sig. (2-tailed) 216 .000 - .095
Emotional Pearson Correlation 437" .388" 310 1
autonomy Sig. (2-tailed) .016 .034 .095 -

According to the results obtained by the girls, we note a positive correlation
between value autonomy and emotional autonomy, r(30)=0.437, p<0.016, which
proves that girls who obtain good scores in value autonomy get average and low
scores in emotional autonomy and vice versa. The results obtained in value

14



Bogdan M. & Moraru C.E. / Gymnasium - Scientific Journal of Education, Sports, and Health
ISSUE 1, VOL. XXV / 2024

autonomy, behavioural autonomy and cognitive autonomy are insignificant, which
shows that the scores resulting in value autonomy do not influence the scores in
behavioural autonomy and cognitive autonomy.

The results obtained in behavioural autonomy feature a positive correlation
with cognitive autonomy, r(30)=0.620. p=0.000, which indicates that girls with
average behavioural autonomy scores have average cognitive autonomy scores and
vice versa. Furthermore, there is a positive correlation between behavioural
autonomy and emotional autonomy, with r(30)=0.388, p<0.034, which suggests
that girls with average scores in behavioural autonomy obtain average scores in
emotional autonomy and vice versa.

Table 9. Correlation between the four dimensions of personal autonomy — boys

Correlations N 32 Value Behavioural Cognitive Emotional
autonomy autonomy autonomy autonomy
Value Pearson Correlation 1 402" ,559™ ,594™
autonomy Sig. (2-tailed) - 023 ,001 ,000
Behavioral Pearson Correlation ,402" 1 ,643™ AT4™
autonomy Sig. (2-tailed) ,023 - ,000 ,006
Cognitive Pearson Correlation ,559™ ,643™ 1 661"
autonomy Sig. (2-tailed) ,001 ,000 - ,000
Emotional Pearson Correlation ,594™ AT4™ 6617 1
autonomy Sig. (2-tailed) ,000 ,006 ,000 -

The statistical results obtained by boys in value autonomy show a positive
correlation with behavioural autonomy r(32)=0.388, p<0.023, cognitive autonomy
1(32)=0.559, p<0.001 and emotional autonomy r(32)=0.594, p=0.000. It proves that
boys with average scores in value autonomy obtain very low scores in behavioural
autonomy, average scores in cognitive autonomy and low scores in emotional
autonomy and vice versa.

Discussions

Thus, personal autonomy, examined from the standpoint of the psychological
well-being theory, is based on such unique traits as self-acceptance with all
advantages and disadvantages; respect for oneself, to own positive qualities; trying
to live per own values, attitudes and principles, the belief that the struggle for them
will lead to a positive result; resistance to external influences. People with such
personality traits can act on their own grounds, feeling the power and ability for
internally motivated actions, giving them a sense of psychological well-being
(Serdiuk, Danyliuk & Chaika, 2018).

Every adolescent needs to develop emotional autonomy. It is a vital part of
the development task of humans. Emotional autonomy is a part of psychosocial-
individual development related to the social-individual relationship. Emotional
autonomy could be developed through intervention. Besides, the intervention
requires the capability to engage the aspect of social-individual. Therefore,
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sociodrama is seen as an intervention technique capable of engaging whole group
members to collectively deal with a social issue (Tsaniah & Budiman, 2020).

4. Conclusions

According to the COGNITROM PedB assessment scale, the girls included in
the research obtained low scores concerning personal autonomy, while boys
obtained an average level.

The low scores obtained in personal autonomy stand to show that students
aged 13-14 included in the research cannot monitor their needs and values
successfully or initiate, organise and direct actions to satisfy their personal needs.

The results obtained in value autonomy indicate a mean of scores placing the
7" graders on an average level. The average scores obtained for value autonomy
show that students are influenced by those around them when setting their
principles because they lack self-confidence.

In our study, the students aged 13-14 obtained low scores concerning
behavioural autonomy, with the mean of scores in girls of average level and the
boys very low. The low scores obtained in behavioural autonomy indicate that
students act per the directions of others or as they think others would desire. Hence,
they need support throughout their actions; they may abandon complex tasks if
they lack assistance.

Regarding cognitive autonomy, girls obtained low scores, while boys scored
average. These means of scores indicate that students aged 13-14 need the help of
other people for decision-making because they lack self-confidence, self-
assessment capacity or the capability of making their own decisions; they fail to
analyse critically the information received.

The mean of scores in emotional autonomy is low in girls and boys. It shows
that emotional autonomy at this age is not developed enough; students have a hard
time expressing their feelings; many times, they differ from others.

Consequently, the personal autonomy of children aged 13-14 is low. The low
level in girls and average level in boys leads to the idea that the COVID-19
pandemic negatively influenced personal autonomy, due to the lack of socialisation
and the acquisition of faulty habits.
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Rezumat

Autonomia personald prezintd o importantd deosebitd in dezvoltarea personalitatii
adolescentilor. Pandemia COVID 19 a constrans dorintele si alegerile individuale ale
adolescentilor, prin impunerea izolarii la domiciliu. Aceastd constrangere a condus la
diminuarea autonomiei indivizilor cu privire la scopul alegerilor, directia actiunilor si
libertatea de a duce la indeplinire anumite sarcini. Studiul 1si propune sa evalueze aceasta
trasaturd a personalitatii prin aplicarea chestionarului de autonomie personala, cu cele patru
dimensiuni: autonomia cognitivd, autonomia comportamentald, autonomia valoricd si
autonomia emotionala. Subiectii acestei cercetari au fost 62 elevi de clasa a VII-a, cu 0
medie a varstei de 13.5+0,29 ani. Rezultatele obtinute au ardtat faptul cd, perioada
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pandemicd a afectat autonomia personald a elevilor, iar unii subiecti evitd exprimarea
sentimentelor si nu au incredere in fortele proprii.

1. Introducere

Comportamentul uman este condus de un continut autonom sau neautonom,
in functie de tipurile de motivatie care stau la baza acestuia. Comportamentele de
motivatie intrinsecd sunt prin definitie autonome, in timp ce comportamentele de
motivatie extrinseca pot fi mai mult sau mai putin autonome, in functie de gradul
de internalizare a reglementarii externe (Deci & Ryan, 2000; Qin et al., 2023).

Contributia care a dus la demonstrarea empiricd a importantei autonomiei si
la proiectarea interventiilor acesteia in dezvoltarea umana a fost realizatd prin
teoria autodeterminarii (Weinstein et al., 2012; Ryan & Deci, 2019; Qin et al.,
2023).

Autonomia este consideratd o nevoie psihologicd innascutd, iar atunci cand
este sustinuta de mediu, promoveaza starea de bine si realizarile personale (Deci si
Ryan, 2000).

Greenberger (1984) si Deci et al. (2006) au definit autonomia ca fiind:
incredere in sine, orientare spre munca si identitate.

Adolescenta implica ideea de ,,a creste” care defineste procesul de maturizare
(Muuss, 1990; Steinberg, 2004). Adolescentul este persoana cu propria conduita,
credinta, idei, comportament si rdspuns tipic la provocdrile ivite (Geldard, 2014).
Adolescenta este o perioada de tranzitie din punct de vedere biologic, psihologic,
social si economic (Steinberg, 2014). Conform lui Piaget (Hurlock, 2003), termenul
»adolescent” are un sens mai larg care defineste maturizarea psihicd, emotionala,
sociala si fizica.

Una dintre datoriile principale ale adolescentului este de a obtine autonomia
proprie (Karabanova & Poskrebysheva, 2013). Adolescenta este o perioada vitala,
de care trebuie sa ne preocupadm mai indeaproape datd fiind problematica legate de
varsta. Se remarca drept varstd problematicd din cauza incapacitatii de a face fata
problemelor. Una dintre sarcinile principale ale dezvoltarii adolescentului este
stabilirea unei autonomii emotionale pe baza celor ale parintilor si adultilor. Partea
emotionald a oamenilor ajunge la apogeu in adolescentd. Sunt si adolescenti care isi
doresc independenta mai devreme pentru scdpa de dependenta fatd de parinti. Cu
toate acestea, Inca au nevoie de sigurantd, pe care o obtin din dependenta
emotionala fatd de parinti si adulti (Hurlock, 2003; Yusuf, 2016).

Desi societatile moderne valorizeaza tot mai mult autonomia personala, este
tot mai greu de sustinut si mentinut. Problemele actuale ale societatii, precum
durabilitatea si sanatatea publica, implica schimbarea comportamentului oamenilor.
In afara de incercirile de modificare a comportamentului prin educatie si motivare,
schimbarea comportamentald se poate impune prin masuri si reglementari (Michie
& West, 2013), creand astfel o tensiune intre respectarea libertatii de alegere a
persoanei si rezolvarea problemelor colective (de ex., masurile restrictive din
timpul pandemiei de COVID-19.)
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Sprijinirea autonomiei se poate conceptualiza in etape educationale (Reeve,
2016). In etapa initiala, trebuie s se ia in considerare perspectiva elevilor; in etapa
intermediara se pune accentul pe resursele motivationale interne si pe fundamentele
activitatilor; in etapa ulterioard, procesul se axeazd pe rabdare, recunoasterea
dispozitiilor negative si utilizarea unui limbaj cu scop informational, fara a incerca
sa controldm adolescentul, ci doar sa-1 includem intr-o activitate. Dupd cum se
observa, sprijinirea autonomiei nu constituie o forma pasiva de neimplicare, ci un
efort activ si intentionat al educatorului, care se concentreazd pe explorarea
intereselor adolescentilor pentru a-i implica in mod constructiv in activitati care sa-
1 ajute 1n procesul de crestere si dezvoltare (Arvanitis et al., 2023).

Copiii care nu respecta regulile scolare fie se inspird din tendintele si
interesele lor intrinseci, fie cedeaza din cauza presiunilor externe si interne. Pe de o
parte, este de datoria profesionistilor din domeniu s sprijine autonomia copiilor,
adicd sd se sincronizeze cu ei, s inteleagd motivele comportamentului lor, sa
recunoasca posibilele conflicte, sa le reduca temerile, sa le ofere posibilitatea de a
alege si sd 1i ajute sa vada cat de benefic este comportamentul pe care refuza sa il
adopte. Este important de mentionat ca sustinerea autonomiei nu inseamna sa lasam
copiii sd facd tot ce vor, mai ales daca respectivul comportament este dictat de
presiuni interne sau externe. Chiar daca este dictat de interesele personale, uneori
trebuie sa 1si lase interesele deoparte pentru alte activitati benefice sau pentru a nu
face rau altora ori siesi. Pe de altd parte, tot cei din domeniu trebuie sd confere
structura, adicd informatiile contextuale, directiile specifice si sfaturile pe care
copiii sd le utilizeze pentru a urma un anumit drum intr-un context dat si a obtine
rezultate ideale, pastrand in acelasi timp siguranta si sdnatatea tuturor. Desi existd o
relatie liniara Intre structura si sprijinirea autonomiei (Jang et al., 2010), nu mereu
sprijinirea autonomiei imbunatateste structura (de altfel, nici procesul nu este unul
simplu). Prin urmare, scopul este de a vedea cum se poate gasi un echilibru intre
cele doud in diferite situatii.

In momentul actual, in scolile din Romania existd o programa scolara pentru
formarea autonomiei personale si integrarea educationald a copiilor cu deficienta
mintalda medie si a celor cu deficiente severe. Clarificarea acestei situatii ar fi
existenta unei programe si pentru copiii fara deficiente, respectand principiile
educatiei, si anume: principiul normalizarii, principiul drepturilor egale, principiul
diversitatii si principiul unicitatii si al individualizarii. Aceasta programa poate veni
in sprijinul copiilor care au fost lipsiti de comunicarea cu societatea in perioada
pandemiei COVID-19.

Sustinerea autonomiei se Iintelege cel mai bine prin prisma teoriei
autodetermindrii daca se distinge de lipsa interferentei sau promovarea
independentei (Arvanitis & Kalliris, 2017; Ryan, 1993). Copiii nu sunt sustinuti
dacd sunt Incurajati sa fie independenti, ci doar daca sunt sustinuti s se comporte
in conformitate cu interesele si valorile lor. Aceste interese si valori se afld in
centrul comportamentului autonom. Daca sprijinim copiii sd actioneze pe cont
propriu, nu le sporim neaparat autonomia, deoarece activitdtile independente ale
copiilor nu reflectd mereu adevaratele lor interese si tendinte inerente. Acelasi lucru
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este valabil si pentru adulti. De exemplu, cercetarile privind bundstarea
adolescentilor (Kins et al., 2009) arata efectul pozitiv al locuirii dependente in
familie (in comparatie cu locuirea pe cont propriu), atit timp cat modul de viata
reflectd valorile si nevoile lor (Kins et al., 2009). In ceea ce priveste copiii,
autonomia se poate sprijini si cand deciziile sunt luate de catre alte persoane
importante, si cand iau singuri deciziile (Bao & Lam, 2008).

Prin urmare, copiii, chiar si adolescentii, se simt autonomi si daca depind de
alte persoane. De asemenea, este posibil ca unii copii sa se simta presati chiar daca
sunt independenti. Cei responsabili trebuie sa se plieze pe nevoile copiii pe care i1
ingrijesc pentru a intelege motivatiile din spatele comportamentelor si a reactiona
in consecinti. In mediul natural, practicienii sunt vizuti ca facilitatori pentru
activitatile initiate si desfasurate de copii (Barrable, 2020); tot ei sunt cei care
incurajeazi tendintele innascute ale copilului. In ,,scoala din padure”, un exemplu
de mediu de Invitare n natura, Knight (2009) scrie ca ,,invatarea se bazeaza pe joc
si, pe cat posibil, este initiata si condusa de copil” (pp. 16-17). Nu este clar, totusi,
cum inteleg educatorii ce inseamna sa sprijine invatarea condusa de copii. Harris
(2017) abordeaza acest aspect explicand cum unii profesionisti din domeniu
evidentiaza ,,provocarea invatarii negociate” drept un echilibru delicat intre sa le
permitd copiilor s 1si contureze activitdtile si o practica mai structurata, dirijatd de
adult sau de grup. Ca atare, sprijinirea autonomiei poate fi privitd diferit de
practicieni: unii considerd ca invatarea dirijatd de copil inseamnd sa 1l lasi singur,
pe cand altii cred cd trebuie sd le ofere sprijin activ in dezvoltarea tendintelor
innascute ale copiilor. Conform TAD, sprijinul activ incurajeazd mai mult
autonomia, pe cand prima abordare stimuleaza mai mult independenta. Ca si in
cazul structurii, obiectivul principal al acestui studiu a fost acela de a intelege mai
bine intreaga gama de practici de sprijinire a autonomiei utilizate in mediile de
invatare in natura.

Autonomia copiilor trebuie realizatd etapizat in perioada educatiei scolare,
astfel: intr-o prima etapa, este necesar sd identificim perspectivele elevilor,
continudnd cu educarea resurselor motivationale intrinseci si cu implicarea
copilului 1n activitdti bazate pe limbaj informational. Dupa cum se poate deduce cu
usurintd, sustinerea autonomiei nu este o forma pasiva de interventie, ci un efort
activ si intentionat al educatorului, care urmareste sd atingd interesele copiilor
pentru a-1 implica in mod constructiv in activitati de autoeducare (Reeve, 2016;
Arvanitis et al., 2023).

Reeve (2016) sustine ca sprijinul pentru autonomie implica formarea unei
relatii dialectice bidirectionale, in care profesorul este n sincronizare cu copiii si
ambii sunt receptivi unul fatd de celalalt. Comunicarea dintre profesor si elev este
utild si binevenita mai ales atunci cand acesta din urma intdmpina dificultati.

Adolescenta este o etapa a vietii cu drepturi si cerinte unice in ceea ce
priveste dezvoltarea fizicd si psihicd. Dezvoltarea cunostintelor si abilitatilor,
precum si dezvoltarea sociald si emotionald sunt elemente esentiale pentru
viitoarele responsabilitati ale tinerilor. Pentru majoritatea adolescentilor,
dezvoltarea unui sentiment de independenta este important atat pentru maturizare,
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cat si pentru gestionarea sentimentelor. Tranzitia catre maturitate si sentimentul de
autonomie constituie o parte esentiala a dezvoltarii in adolescenta (Antu & Bakul,
2023).

Un studiu asupra autonomiei adolescentilor a constatat ca narcisismul,
indepartarea de familie si factorii cognitivi sunt aspecte semnificative ale modului
cum se evalueaza autonomia la adolescenti (Fleming, 2005).

De asemenea, numeroase studii au ca scop cercetarea autonomiei personale,
dar incd nu existd studii privind evaluarea autonomiei si reglarea cognitiva a
emotiilor la adolescenti.

2. Material si metode

Scopul acestui studiu a fost acela de a verifica daca exista corelatii intre
autonomia personald si cele patru dimensiuni ale acesteia.

Astfel, am formulat urmatoarele ipoteze de cercetare:

1. Consideram ca elevii de 13-14 ani nu au un nivel ridicat in ceea ce
priveste autonomia personala.

2. Presupunem ca existd corelatii intre autonomia personald si dimensiunile
acesteia la elevii de 13-14 ani.

3. Presupunem ca exista corelatii intre dimensiunile autonomiei personale la
copiii de 13-14 ani.

Studiul a fost realizat pe baza chestionarului de autonomie personald, prin
platforma COGNITROM PedB, pe un numar de 62 de elevi de 13,5+0,29 ani, 30
fete de 13,7+0,38 ani si 32 de baieti de 13,6+0,21 de la o scoala din mediul urban
din Tasi, Romania.

Chestionarul a fost administrat colectiv, fara limita de timp. Subiectul a avut
sarcina de a aprecia masura in care un comportament se potriveste cu modul cum
gandeste, simte sau actioneaza de obicei, alegdnd una dintre cele cinci variante de
raspuns.

Tabelul 1. Scoruri evaluare nivel autonomie personald

Variabila Foarte slab Slab Mediu Bine Foarte
independenta NIVEL 1 NIVEL 2 NIVEL 3 NIVEL 4 Bine
NIVEL 5
B F B F B F B F B F
Autonomie 55-107 55-106 108-111107-110 112-119 111 -118 120-127 119-126 <128 <127
personala
Autonomie 10-22 9-18 23-24 19-22 25-27 23-26 28-29 27-31 <30 <32
valorica
Autonomie 23-31 22-30 32-34 31-33 35-38 34-37 39-41 3840 <42 <41
comportamentala
Autonomie 20-27 21-28 28-29 29-30 30-32 31-33 33-35 34-36 <36 <37
cognitiva
Autonomie 15-20 16-21 21-23 22-24 24-26 25-27 27-29 28-30 <30 <31
emotionala
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Pentru calculele statistice s-a folosit software-ul IBM SPSS Statistics 20,
corelatia bivariata.

3. Rezultate si discutii

Pentru ca analiza corelatiei intre variabile sa fie realizata corect, au fost
verificate dacd sunt indeplinite conditiile pentru calcularea coeficientului de
corelatie r Pearson, prin testul de normalitate a distributiei (tabelul 2).

Tabelul 2. Teste de normalitate — fete

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic df Sig. Statisti df Sig.
c

Autonomie 128 30 .200" .964 30 .383
personala
Autonomie 130 30 .200" .947 30 142
valorica
Autonomie 116 30 .200" .965 30 402
comportamentala
Autonomie 195 30 .005 .907 30 .013
cognitiva
Autonomie .084 30 .200" 981 30 .842
emotionala

In tabelul 2 sunt prezentate rezultatele testelor parametrice Kolmogorov-
Smirnov (K-S) si Shapiro-Wilk (S-W).

La autonomia personald se observa cd valorile obtinute prezinta o distributie
normala, astfel: K-S(30)=0,128, P=0,200; S-W=0,964, p=0,383; autonomia
valorica prezintd urmatoarele valori: K-S(30)=0,130, P=0,200; S-W=0,947,
p=0,142; autonomia comportamentala: K-S(30)=0,116, P=0,200; S-W=0,965,
p=0,402; autonomia emotionald: K-S(30)=0,084, P=0,200; S-W=0,981, p=0,842.

Pentru autonomia cognitivd, rezultatele obtinute sunt urmadtoarele: K-
S(30)=0,195, P=0,005; S-W=0,907, p=0,013, fapt ce ne arata ca variabila nu este
distribuitd normal, astfel a fost aplicat testul neparametric Kolmogorov-Smirnov
(Tabelul 3).

Tabelul 3. Test Kolmogorov-Smirnov esantion unic, fete

N 30 Autonomie_cognitiva
Parametri normali®? Medie 30,4667
Ab. Std. 6.07841
Diferente maxime Absolut 195
Pozitiv 102
Negativ -.195
Kolmogorov-Smirnov Z 1.068
Asymp. Sig. (2-tailed) .204
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Tabelul 4. Teste de normalitate, bdieti

Kolmogorov-Smirnov? Shapiro-Wilk

Statistic df Sig.  Statistic df Sig.
Autonomie 124 32 .200" 977 32 .694
personala
Autonomie_ 138 32 124 .957 32 223
valorica
Autonomie .099 32 .200" .969 32 481
comportamentali
Autonomie 117 32 .200" 975 32 .661
cognitiva
Autonomie 119 32 .200" .985 32 .934
emotionala

Rezultatele obtinute (pentru bdieti) la testele de normalitate K-S si S-W
pentru: autonomia personald, autonomia comportamentald, autonomia cognitiva si
autonomia emotionald ne indicd faptul ca variabilele sunt normal distribuite.
Deoarece la autonomia valorica rezultatele nu indicd o distributie normala, am
utilizat testul nonparametric Kolmogorov-Smirnov, luand in calcul rezultatul de la

testul Shapiro-Wilk.

Testarea ipotezei 1

In tabelul 5, sunt prezentate atat media scorurilor, si abaterea standard la toate

cele cinci variabile, atat pentru fete, cat si pentru baieti.

Tabelul 5. Media si abaterea standard a variabilelor

Fete Baieti

Variabile Medie Abatere std, Medie Abatere std,
Autonomie 108,86 14,71 116,37 17,20
personala
Autonomie 27,03 5,89 25,75 4,94
valorica
Autonomie 33,73 6,47 31,56 6,24
comportamentala
Autonomie 30,46 6,07 30,93 6,56
cognitiva
Autonomie 22,53 5,13 22,53 5,99
emotionala
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Figura 1. Media scorurilor obtinute de fete si baieti
Testarea ipotezei 2

Tabel 6. Corelatie intre autonomia personala si cele patru dimensiuni — fete

Corelatii N 30 Autonomie Autonomie Autonomie Autonomie
valoricA  comportamentald cognitiva emotionala
Autonomie Corelatie Pearson ,488™ ,594™ 572* 607"
1a . .
personala — qio (2-tailed) 006 001 001 000

Observam, conform rezultatelor obtinute, cad exista o corelatie pozitiva intre
autonomia personald si autonomia valorica r(30)=0,488, p<0,006, ceea ce ne aratd
ca fetele care au scoruri de nivel bine la autonomie personala au scoruri de nivel
bine si la autonomie valorica.

Intre autonomia personali si autonomia comportamentald existi, de
asemenea, 0 corelatie pozitiva r(30)=0,594, p<0,001, in sensul cd fetele care au
scoruri de nivel mediu la autonomie personald au scoruri de nivel mediu si la
autonomie comportamentala.

Rezultatele obtinute cu privire la autonomia personala si autonomia cognitiva
r(30)=0,572, p<0,001, ne aratd ca fetele care au valori de nivel slab la autonomie
personala au valori de nivel slab si la autonomie cognitiva.

De asemenea, observam ca existd o corelatie pozitiva r(30)=0,607, p<0,001 si
intre autonomia personald si autonomia emotionald, rezultate care confirma faptul
ca fetele care au scoruri de nivel slab la autonomie personald au scoruri de nivel
slab si la autonomie emotionala.
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Tabel 7. Corelatie intre autonomia personald si cele patru dimensiuni — bdieti

Corelatii N 32 Autonomie Autonomie Autonomie Autonomie
valorica comportamentali cognitiva emotionala

Autonomie Corelatie Pearson ,629™ ,615™ ,749™ ,793™

personald  Sig, (2-tailed) ,000 ,000 ,000 ,000

Rezultatele obtinute de catre baieti ne aratd cd autonomia personald prezinta
valori semnificative la toate cele patru dimensiuni, astfel: autonomia valorica
r(32)=0,629, p=0,000; autonomia comportamentald, 1r(32)=0,615, p=0,000;
autonomia cognitiva, r(32)=0,749, p=0,000; autonomia emotionala r(32)=0,793,
p=0,000. Conform datelor obtinute, putem afirma ca baietii care au scoruri de nivel
mediu la autonomie personald au scoruri de nivel mediu la autonomie valorica,
scoruri de nivel foarte slab la autonomie comportamentald, scoruri cu valori medii
la autonomia cognitiva si scoruri de nivel slab la autonomie emotionala.

Testarea ipotezei 3

Tabelul 8. Corelatie intre cele patru dimensiuni ale autonomiei personale — fete

Corelatii N 30 Autonomie Autonomie Autonomie Autonomie
valorica comportamentald cognitiva emotionala
Autonomie Corelatie Pearson 1 321 ,233 437"
valorica Sig. (2-tailed) - ,084 ,216 ,016
Autonomie Corelatie Pearson 321 1 ,620™ ,388"
comportamentald Sig. (2-tailed) ,084 - ,000 ,034
Autonomie Corelatie Pearson ,233 ,620™ 1 ,310
cognitiva Sig. (2-tailed) ,216 ,000 - ,095
Autonomie Corelatie Pearson 437" ,388" ,310 1
emotionala Sig. (2-tailed) ,016 ,034 ,095 -

Conform rezultatelor obtinute de fete, observam ca existd o corelatie pozitiva
intre autonomia valoricd si autonomia emotionald, r(30)=0,437, p<0,016, fapt care
ne demonstreaza cd fetele care obtin scoruri de nivel bine la autonomia valorica au
scoruri de nivel mediu si de nivel slab la autonomia emotionala si reciproc.
Rezultatele obtinute la autonomia valoricd, autonomia comportamentald si
autonomia cognitiva nu sunt semnificative, fapt care ne aratd ca scorurile rezultate
la autonomia valorica nu influenteaza scorurile la autonomia comportamentala si
cea cognitiva.

Rezultatele obtinute la autonomia comportamentald prezintd o corelatie
pozitiva cu autonomia cognitiva, r(30)=0,620, p=0,000, fapt care ne aratd ca fetele
care au scoruri de nivel mediu la autonomia comportamentala obtin scoruri de nivel
mediu la autonomia cognitiva si reciproc. De asemenea, regdsim o corelatie
pozitivd 1intre autonomia comportamentald si autonomia emotionala, cu
r(30)=0,388, p<0,034, rezultat care ne conduce catre faptul ca fetele care au scoruri
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de nivel mediu la autonomie comportamentald au scoruri de nivel mediu la
autonomia emotionald si reciproc.

Tabel 9. Corelatie intre cele patru dimensiuni ale autonomiei personale — bdieti

Corelatii N 32 Autonomie Autonomie Autonomie Autonomie
valoricAi comportamentald  cognitivd  emotionali
Autonomie Corelatie Pearson 1 ,402" ,559™ ,594™
valorica Sig, (2-tailed) - ,023 ,001 ,000
Autonomie Corelatie Pearson 402" 1 ,643™ 4747
comportamentala Sjg (2-tailed) ,023 - ,000 ,006
Autonomie Corelatie Pearson ,559™ ,643™ 1 661"
cognitiva Sig, (2-tailed) ,001 ,000 - ,000
Autonomie Corelatie Pearson ,594™" 474" ,661™" 1
emotionala Sig, (2-tailed) ,000 ,006 ,000 -

Rezultatele statistice obtinute de baieti la autonomia valoricd ne aratd ca
existd o corelatie pozitivd cu: autonomia comportamentald r(32)=0,388, p<0,023,
autonomia cognitiva r(32)=0,559, p<0,001 si autonomia emotionala r(32)=0,594,
p=0,000. Acest fapt ne demonstreaza ca baietii care au scoruri de nivel mediu la
autonomia valoricd obtin scoruri de nivel foarte slab la autonomia
comportamentala, de nivel mediu la autonomia cognitivd si de nivel slab la
autonomia emotionala si reciproc.

Discutii

Astfel, autonomia personald analizatd din punctul de vedere al teoriei
bunastarii psihologice se bazeaza pe trasaturi personale precum acceptarea de sine,
cu toate avantajele si dezavantajele; respectul fata de sine, fatd de propriile trasaturi
pozitive; comportamentul zilnic in conformitate cu propriile valori, atitudini si
principii, convingerea cd, daca luptd pentru ele, va avea parte de un rezultat pozitiv;
rezistenta la influentele externe. Persoanele cu astfel de trasdturi de personalitate
actioneaza independent, isi gdsesc puterea si capacitatea interioare de a actiona, iar
acest lucru le da un sentiment de bunastare psihologicd (Serdiuk, Danyliuk &
Chaika, 2018).

Fiecare adolescent trebuie sa 1si dezvolte autonomia emotionald. Aceasta este
o parte vitala a dezvoltdrii omului. Autonomia emotionald face parte din
dezvoltarea psihosociala individuald, care este corelatad cu relatia socio-individuala.
Autonomia emotionald se poate dezvolta prin interventie; aceasta, la randul ei,
presupune capacitatea de a implica aspectul socio-individual. Prin urmare,
sociodrama este vazutd ca o tehnicd de interventie care implicd toti membrii
grupului pentru a aborda in mod colectiv o problema sociala (Tsaniah & Budiman,
2020).

4. Concluzii

Conform scorurilor din scala de evaluare COGNITROM PedB, fetele incluse
in cercetare prezintd un nivel slab in ceea ce priveste autonomia personala, iar
baietii se incadreaza la un nivel mediu. Aceste scoruri mici obtinute la autonomie
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personala ne arata cd elevii de 13-14 ani care au fost inclusi in cercetare nu au
abilitatea de a monitoriza cu succes nevoile si valorile sau de a initia, organiza si
conduce actiuni pentru satisfacerea nevoilor personale.

Rezultatele obtinute la autonomia valorica ne indicd o medie a scorurilor care
ii situeaza pe elevii de clasa a VII-a la un nivel mediu. Scorurile medii obtinute
pentru autonomia valorica ne arata faptul cd elevii se lasa influentati de cei din jur
atunci cand isi constituie principiile si nu au incredere in fortele proprii.

Elevii de 13-14 ani cuprinsi in acest studiu prezinta rezultate slabe in ceea ce
priveste autonomia comportamentala, media scorurilor la fete avand un nivel
mediu, iar la baieti un nivel foarte slab. Scorurile mici obtinute la autonomie
comportamentalad indicd faptul cd elevii actioneazd cum le dicteaza altii sau cum
cred ca ar dori ceilalti. De aceea, ei au nevoie de sustinere pe parcursul actiunilor
realizate deoarece, daca nu beneficiaza de ajutor, pot abandona sarcinile dificile.

Cu privire la autonomia cognitiva, putem remarca faptul ca fetele prezinta un
nivel slab, iar baietii un nivel mediu. Aceste medii ale scorurilor ne indica faptul ca
elevii de 13-14 ani au nevoie de ajutorul altor persoane atunci cand trebuie luate
decizii deoarece nu au Incredere in fortele proprii, nu au capacitate de autoevaluare
sau capacitatea de a lua singuri decizii si nu reusesc sa analizeze critic informatiile
primite.Media scorurilor la autonomie emotionala prezinta un nivel slab, atat la
fete, cat si la baieti. Acest fapt ne aratd cd autonomia emotionald la aceastd varsta
este slab dezvoltata, elevii avand retineri in exprimarea sentimentelor, iar acestea
pot fi, de cele mai multe ori, diferite de ale celorlalti.

In concluzie, autonomia personali a copiilor de 13-14 ani este slab
dezvoltata. Nivelul slab la fete si mediu la baieti ne conduce catre ideea ca perioada
de pandemie COVID 19 a influentat negativ dezvoltarea autonomiei personale, prin
lipsa socializadrii si formarea unor deprinderi defectuoase.
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